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ABSTRACT 
 
Faradila Octavia Putri Rusanti. 2018. The Effectiveness of Four Square 
Writing Method (FSWM) in Teaching Writing (An Experimental Study at the 
Eighth Grade of SMP Muhammadiyah Al-Kautsar Kartasura). Thesis. English 
Education Department, Islamic Education and Teacher Training Faculty. 
 
Advisor : Dr. Yusti Arini, M.Pd 
Key Words : Four Square Writing Method, Description Text 
Four Square Writing Method is an organizational tool to help students to 
write clear, organize paragraph and essays, so the students will be able to write 
systematically. The objective of this research is to find out the implementation of 
Four Square Writing Method in teaching writing at the EighthGrade students of 
SMP Muhammadiyah Al-Kautsar in academic year 2017/2018. 
 
This research used an Experimental Research design. The research was 
carried out at SMP Muhammadiyah Al-Kautsar in March 2018. Here, the researcher 
took the data from the second semester students VIII Buya Hamka and VIII A.R 
Fahrudin as the sample of research. In this research, VIII Buya Hamka as 
experimental class and VIII A.R Fachrudin as control class. Total sample are 62 
students. The researcher used test to collect the data of the research. The researcher 
analyzed of the data by using T-test formula.  
 
The results of the research lead to the conclusion first, the students who were 
taught by using Four Square Writing Method have significant different in their 
writing ability than who are taught by using Guided Writing. It can be proved from 
the score result of Tobserved is (3.255) which is higher than Ttable (2000) and the 
significant of Pvalue in Ttest is 0.002 which is lower than significant level 0.05. 
Themean of the students who are taught by using Four Square Writing Method 
(76.26) is higher than students who are taught by using Guided Writing (70.84). It 
means that students taught by using Four Square Writing Method have better 
writing ability on descriptive text than students taught using Guided Writing and 
can be concluded that FSWM is effective to teach writing. 
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CHAPTER I 
INTRODUCTION 
 
A. Background of the Study 
English is one of compulsory lessons for the students in the school. In 
learning English, Brown (2001: 232) states that there are four language skills 
that have to be mastered by students, namely: listening, speaking, reading, and 
  18 
 
writing. Writing is the way students express the idea, thought, share the 
information, and their experience to others in written communication. In 
writing process, students have to construct their idea into sentence and 
paragraph. Nunan (2003: 88) states that “Writing is the process of thinking to 
create idea, thinking about how to express into good writing and arranging the 
ideas into statement and paragraph clearly.” Brown (2001: 335) also states that 
“writing is written product of thinking, drafting, and revising procedures that 
require specialized skills. The nature of writing focuses students on how to use 
discourse makers, and rhetorical convention to put them cohesively in written 
text, how to revise text for clearer meaning, how to edit text for corresponding 
grammar, and how to produce a final product. Most writing does one of three 
things: inform, explain or present an argument.” 
Byrne (1997: 1) states that “writing is the use of graphic symbols which 
are arranged according to a certain convention to form of words and sentences.” 
He defines writing as a sequence of sentences arranged in a particular order 
and linked together in a certain way. A good writing will make the reader easily 
understand the content of the text and to avoid misunderstanding and ambiguity 
among the readers. In writing a text, the writer can deliver their message to 
others.  
The purpose of teaching English for Junior High School is to develop 
communicative competence in spoken and written in order to reach literacy 
level that can be realized through four skills. The students of Junior High 
School are expected to create many kinds of International and monolog text in 
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the form of descriptive, procedure, report, recount, and narrative. The texts 
consist of grammatical sentences, acceptable expression, and culturally 
acceptable in the English culture (Depdiknas, 2004: 5). Then, students in 
learning English especially writing, which is difficult for them, they assume 
that writing is a boring activity and unattractive thing. They are often afraid of 
making mistake, in the diction, grammar and structure of paragraph. To 
reinforce students’ descriptive texts writing ability, the teacher needs method 
to help the students master the material. The problem was related to the method 
used during the teaching and learning process. The method is quite monotonous 
and it can make the students not enjoy and difficult to understand the learning 
process. Students are not interested in writing. They think that writing is not 
interesting. Teaching writing method is an interesting discussion in teaching 
and learning process. The method used in the teaching is the primary source of 
the students’ attention and achievements for the students’ competency. 
Therefore, the researcher realizes using Four Square Writing Method in 
teaching writing is effective. Four Square Method was published by Judith 
Gould and Evan Jay Gould in 1999. It is a method of teaching basic writing 
skills that is applicable across grade levels and curriculum areas. Gould and 
Burke (2010. p.20) state that “it is an organization tool to help student write 
clear, organize paragraph and essays, so they will be able to write 
systematically.  
Gould and Gould (1992: 12) state there are many advantages for using 
Four Square Writing Method, such as: (a) teachers helps students to organize 
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their ideas use graphic organizer; (b) can help students to write an essay 
effectively, to develop ideas ensures that detail is aligned with the main ideas 
and topic sentence start every paragraph; (c) students can write step by step and 
make their easy writing more organized. Process of Four Square Method in 
teaching writing used four columns. First column is opening, second and third 
columns are details of the content, and the last column is closing. In the middle 
of four columns there is little column to write the title or topic base of their 
writing. Students use a graphic organizer to brainstorm ideas and organize 
thought. They can write paragraph clearly, publish their ideas, and share their 
original work.  
In here the researcher wanted to know to test the effectiveness of using 
Four Square Writing Method by using quasi experimental design. Four Square 
Writing Method was used to teach writing in experimental class, while Guided 
Writing was used in control class. Brown (2001:344) in guided writing, teacher 
gives series of stimulator but loosens the control. For example, the teacher 
gives series of questions to the students in order to attract the students to tell a 
story. The place of the research, the research was at SMP Muhammadiyah Al-
Kautsar with the eighth grade students as the research population because the 
eighth grade students in junior high school have many problems in doing 
affective writing. The students cannot enjoy writing activity, the students have 
no idea about what they write in descriptive text, and the teacher doesn’t use 
interesting method in learning process. SMP Muhammadiyah Al-Kautsar is a 
junior high school in district Gumpang Kartasura. This school has implemented 
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2013 curriculum. The teacher uses Guided Writing to teach English in daily 
lesson. 
Based on this explanation, the researcher is going to conduct this study 
with title “The Effectiveness of Four Square Writing Method (FSWM) in 
Teaching Writing.” 
 
B. Identification of Problem 
Based on the background of the study, the researcher can identify many 
problems why the students’ writing skills of the eight students of SMP 
Muhammadiyah Al-Kautsar are still low. They are as follows: 
1. The students cannot enjoy writing activities in the class 
2. The students less-confidence to write their ideas into written forms 
3. The teacher has not been able to create learning atmosphere which are 
interesting and fun, so the students are less motivated and bored in learning 
writing. 
 
C. Limitation of Study 
Based on the syllabus for teaching English to Eight grades in the second 
semester, the materials especially the texts that the students learn are 
descriptive text, narrative text, and recount text. The researcher chose 
descriptive text. The experimental class was taught using Four Square Writing 
method by the researcher, meanwhile in control taught using paragraph writing 
by teacher. The material which was taught in this research was about 
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descriptive text. The researcher wanted to know the effectiveness of Four 
Square Writing Method to teach descriptive writing for the students at the 
Eighth grade of SMP Muhammadiyah Al-Kautsar Kartasura. 
 
D. Statement of the Problem 
Based on the background of the study, the statement of the problem can 
be formulated as follow: Is Four Squares Writing Method Effective to teach 
writing at Eighth Grade of SMP Muhammadiyah Al-Kautsar Kartasura in the 
academic year 2017/2018? 
 
E. Objectives of the Study 
The study is aimed at finding the answers to the question stated in the 
statement of the problem. Therefore, the objective of this study is to know 
whether Four Square Writing Method is effective to teach writing at Eighth 
Grade of SMP Muhammadiyah Al-Kautsar Kartasura in academic year 
2017/2018. 
F. Benefits of the Research  
1. Theoretically Benefits  
Hopefully the study will be effective in the area of teaching writing. 
This research will help the teachers in order to improve the students’ in 
writing skills. The researcher assumes that using Four Square Writing 
Method can help students improve their writing skills, especially in 
descriptive text because using the FSWM tends to benefit the teachers, the 
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students, and the school program in ways that are not always immediately 
apparent. 
2. Practically Benefits  
a. For the Students 
This research is hopefully important for the students. They can 
improve their knowledge in writing skills with FSWM method which 
becomes more responsive to help them.  
b. For Teachers 
The result of study will hopefully give benefit information for the 
teacher of English. It is expected that the teacher will use this method in 
teaching writing to increase the ability and the willingness of the students 
to get information in making a paragraph or text.  
c. For School  
The benefits of the research for school are it can increase the 
students’ achievement and it can develop learning strategies and 
stimulate the students of interested in writing. 
d. Other researchers 
This study will be helpful for other researchers to use this result of 
the study as an additional reference for further researches dealing with 
teaching writing, to utilize the result of the study on a bigger scope for a 
similar research, to conduct experimental researches comparing this 
technique with another technique in teaching writing. 
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G. Definition of Key Term 
1. Writing 
Nunan (2003: 88) stated that “Writing is the process of thinking to 
create idea, thinking about how to express into good writing and 
arranging the ideas into statement and paragraph clearly.” It also 
supported by Brown (2001: 335) “writing is written product of thinking, 
drafting, and revising procedures that require specialized skills. The 
nature of writing focuses students on how to use discourse makers, and 
rhetorical convention to put them cohesively in written text, how to revise 
text for clearer meaning, how to edit text for corresponding grammar, and 
how to produce a final product. Most writing does one of three things: 
inform, explain or present an argument.” 
2. Four Square Writing Method 
Gould and Burke (2010: 20) state that “it is an organization tool to 
help student write clear, organize paragraph and essays, so they will be 
able to write systematically.”  
3. Teaching writing  
 According to piazza (in Isabell, 2010: 8), the goal that should have 
for their students is to provide them with enjoyment, adventure, 
fascination, and discovery when teaching writing. 
4. Descriptive Text 
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Kane (2003: 351) stated that description is about sensory 
experience, how something looks, sounds, and taste A descriptive 
paragraph gives a clear picture of a person, place, object, events, or idea. 
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CHAPTER II 
REVIEW ON RELATED LITERATURE 
A. Theoretical Description 
1. Review on Writing 
a. Definition of Writing 
Writing is a creative process because it is a process of reaching out for 
one’s thought and discovering them. Writing might be said as putting ideas 
into written form and process of expressing idea. However, it is not a simple 
process because it requires mastery not only on grammatical and rhetorical 
device but also of conceptual and judgemental elements. Nunan (2003: 88) 
stated that “Writing is the process of thinking to create idea, thinking about 
how to express into good writing and arranging the ideas into statement and 
paragraph clearly.” And also stated by Brown (2001:336) writing is a 
thinking process. Writing is viewed as a process it’s mean that the students 
need some process to create a good written text. Writing as a process of 
expressing ideas or thoughts in words, should be done at our leisure. Writing 
is not a spontaneous skill or acquired easily, in fact, it is viewed as ‘probably 
the most difficult thing to do in language’ (Nunan, 1999:271). Writing is a 
productive skill. It is considered as a productive skill because its activity 
refers to the production of written texts.  Good writing involves not only the 
accurate use of language but also the effective organized information. 
Writing has its own characteristic. Writing covers many sub skills such as 
producing grapheme and orthographic pattern of English, using acceptable 
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of grammatical system, expressing a particular meaning in different 
grammatical form, using cohesive devices in written discourse, etc. 
Moreover, it can be concluded that writing is process of thinking to 
invent ideas, thinking about how to express into a good writing, and arrange 
the ideas into statement and paragraph clearly. It indicates that the learners 
are expected to explore the ideas, and make them into good paragraphs or 
text. 
b. Types of Writing 
Brown (2004: 220) state that there are four categories of written 
performance that capture the range of written production that should be 
considered. Each category resembles the categories defined for the other 
skills, but these categories as always reflected the uniqueness of the skill 
area: 
1) Imitative 
To produce written language, the learner must attain skills in the 
fundamental, basic task of writing letters, word, punctuation, and very brief 
sentence. This category includes the ability to spell correctly and to perceive 
phoneme-grapheme correspondences in English spelling system. It is a level 
at which learners are trying to master the mechanics of writing. At this stage, 
form is primary if not exclusive focus, while context and meaning are 
secondary concern. 
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2) Intensive (Controlled) 
Beyond the fundamental of Imitative Writing are skills producing 
appropriate vocabulary within a context, collocations, idioms, and correct 
grammatical feature up to the length of a sentence. Meaning and context are 
some importance in determining correctness and appropriateness but strictly 
controlled by the text design. 
3) Responsive  
Here, assessment task requires leaners to perform at a limited 
discourse level, connecting sentence into a paragraph and creating a 
logically connected sequence of two or three paragraph. Task responds 
pedagogical directives, list of criteria, outlines, and another guide lines. 
Genre of writing includes brief narrative and description. 
4) Extensive 
Extensive writing implies successful management of all the process 
and strategies of writing for all purpose, up to the length of an essay writing 
a purpose, organizing, and developing ideas logically, using details or 
support or illustrate idea, demonstrating syntactic, and lexical variety and in 
many case, engaging in the process of multiple drafts to achieve a final 
product. Focus on grammatical form is limited to occasional editing or proof 
reading of a draft. 
Based on the theory above, teacher must understand about the purpose 
of teaching writing according to the goal of teaching learning process. The 
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researcher concludes that types of writing are Imitative, Intensive 
(controlled), Responsive, and Extensive. 
c. Aspects of Writing 
Langan (2005: 12) states that writing is a skill that requires a good 
mastery of the language. Writing requires more training to express ideas into 
a text compared with other language skills. It includes the organization of 
words, phrase, clause and sentence into a coherent and cohesive paragraph 
and texts. According to Ur (1996: 163) there are some aspects of writing. 
They are neat handwriting, correct spelling and punctuation, acceptable 
grammar, and careful selection of vocabulary. Nunan (1989: 7) states that 
successful writing involves some criteria: content, format, sentence 
structure, vocabulary, punctuation, and spelling. In addition, Hughes (1996: 
91-92) mentions that there are five aspects of writing as follows: grammar, 
vocabulary, mechanics (punctuation, spelling, and capitalization), fluency, 
and organization. 
Jacob (in Weigle, 2002: 115) states that students writing skill refers to 
the student competence in applying the components of writing including 
content, organization, vocabulary, language use (grammar), and mechanics. 
The upshot of the compositional nature of writing has produced writing 
pedagogy that focused students on how to generate ideas, how to organize 
them coherently, how to use discourse markers, and rhetorical conventions 
to put them cohesively into a written text, how to revise text for clearer 
meaning, how to edit text for appropriate grammar, and how to produce final 
  30 
 
product Brown (2001: 335). Brown (2004: 244-245) process that there are 
six categories to evaluate writing: organisation, content, language use 
(grammar), vocabulary, and mechanics. 
Based on the several theories, the researcher concludes that teaching 
writing is complicated, so there are many aspects that have to be followed 
in teaching writing, such as: neat handwriting, acceptable grammar, 
mechanics (punctuation, spelling, and capitalization), fluency, and 
organization (words, phrase, clause and sentence into a coherent and 
cohesive paragraph and texts). 
d. Process of Writing 
According to Brown (2004: 340-350) he stated that process of writing 
approaches tends to be farmed in three stages of writing. Those are: 
1) Free Writing 
Free writing designed to help you free ideas that you might not 
realize that you have. An important aspect of free writing is that you write 
without being concerned about spelling, punctuation or grammar. Of 
course, these elements of writing important but students‟ concern about 
them can sometimes inhibit the free writing flow of their ideas.  Free 
writing is a technique to generate ideas, it should be used as a beginning 
as an initial exploration of the ideas that you have about a topic. 
2) Drafting 
After exploring our ideas, put them into paragraph form, keeping 
in mind how showing and using facts and statistic makes writing 
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powerful and convince. This step can be a fascinating adventure. We step 
out of our own selves, to see what we have created through the eyes of 
the other, to discover the impact of our word on the thoughts of our 
readers. So, we can use the information to improve what we have written. 
3) Revising 
All good writers go through several steps of revision because they 
want to make their writing the best it can be. As this point they reconsider 
what they have written, get feedback from others and then make changes. 
Make corrections directly on our first draft. Do not be afraid to mark up 
this paper. You can starch out unnecessary or irrelevant information, 
squeeze ideas that you want to add into the margin, and even cut up and 
repast our paper to change the order or make additions. 
From the explanation above, it can be concluded that in writing 
there are three processes: the free writing (deciding the topic), the 
drafting (use the information to improve the written) and the revising (the 
way to make writing easy). 
e. Micro and Macro Skills of Writing 
In order to be able to perform the writing process, learners need to 
acquire the micro and macro skill of writing. According to Ur (1996: 162) 
he states that writing should maintain between micro aspect and macro 
aspect. In micro aspect, the students practice specific written forms at the 
level of word or sentence (handwriting or typing, spelling, punctuation). 
On the other hand, in macro aspect the students emphasize on content 
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and organization. In this case, they express themselves using their own 
words, state a purpose for writing and specify an audience. 
Meanwhile, according to Brown (2004: 221), he states that micro 
skills are related to imitative and intensive types of writing whereas 
macro skills are related to responsive and extensive writing. The 
descriptions are as follows: 
1) Micro skills: 
(a) Produce graphemes and orthographic patterns of English 
(b) Produce writing at efficient of speed to suit the purpose 
(c) Produce an acceptable core of words and use appropriate word order 
patterns 
(d) Use acceptable grammatical systems (e.g. tense, agreement, 
pluralization) patterns and rules 
(e) Express a particular meaning in different grammatical forms and 
(f) Use cohesive devices I written discourse 
 
2) Macro skills: 
(a) Use the rhetorical forms and conventions of written discourse 
(b) Appropriately accomplish the communicative functions of written 
text according to form and purpose 
(c) Convey links and connections between even and communicative 
such relations as main idea, supporting idea, new information, given 
information, generalization and exemplification 
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(d) Distinguish between literal and implied meaning when writing 
(e) Correctly convey culturally specific references in context of the 
writing text and Correctly convey culturally specific references in 
context of the writing text and synonym, soliciting peer and 
instructor feedback and using feedback for revising and editing. 
(f) Develop and use battery of writing strategies, such as accurately 
assessing the audience’s interpretation, using prewriting device, 
writing with fluency in the first drafts, using paraphrases and 
synonyms, soliciting peer and interactor feedback, and using 
feedback for revising and editing. 
Based on the theories above, the researcher constructs the aspects 
of writing as follow: Content (content reflect both the chosen topic and 
the purpose for writing. They need to be clearly expressed, focused, and 
supported with sufficient detail). Organization (organization provides the 
structure of writing. It is characterized by an effective beginning and end, 
a logical sequence of events or ideas and clear connections to the topic). 
Vocabulary (the words in a language or a special set of words that trying 
to learn). Language Use (grammar is an aspect of writing which deals 
with a set of rules to write correct and appropriate sentences. If writers 
want to make the writing understandable, they have to select and use 
words appropriately in order to enable readers to visualize and 
understand the content more clearly). Mechanic (mechanics is the 
convention in writing, which is related to punctuation, spelling, and 
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capitalization. If writers want to make a good writing, they have to use 
those conventions correctly to the written language such as: punctuation, 
spelling). 
f. Characteristics of Good Writing 
In writing there are three characteristics of a good paragraph, such 
as: topic sentence, supporting sentence, and concluding sentence. These 
sentences should develop the main idea. The specifications are as 
follows. 
1) Topic Sentence 
A well-organized paragraph has topic sentence that aims to 
supports or develops a single idea. Moreover, Zemach and Islam (2005: 
14) state that a good topic sentence should include one clear topic or an 
opinion or idea of the topic. Topic sentence has impartial function that is 
substitutes or supports an essay’s thesis statement, unifies the content of 
a paragraph and directs the order of the sentences and advices the reader 
of the subject to be discussed and how the paragraph subject will discuss 
it. Moreover, a topic sentence contains controlling ideas which limit the 
scope of the discussion to ideas that are manageable in a paragraph. 
2) Supporting sentence 
The sentences that follow expand upon the topic, using controlling 
ideas to limit the discussion. The main idea is supported by a) evidence 
in the form of facts, statistics, theoretical probabilities, reputable, 
educated opinions, b) illustrations in the form of examples and extended 
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examples, and c) argumentation based on the evidence presented. 
Furthermore, Zemach and Islam (2005: 58) state that ideas and sentence 
need to be ordered logically. It can be done by arranging sentence that 
are parts of the same ideas go together. Sentence can go in chronological 
order; moreover, one way to organize writer’s supporting sentence is to 
decide which ideas are most important. Writer’s often put the most 
important ideas last in a paragraph, so the strongest sentences are the last 
ones the readers see. 
3) Concluding Sentence 
Concluding sentence is a sentence at the end of the paragraph 
which summarizes the information that has been presented (Walters, 
2000: 1). The conclusion is the writers last chance to make their part 
clear. The concluding paragraph consist of a) a summary of the main 
points, or a restatement of writer explanation in different word, b) 
writer’s final comment on the subject based on the information they have 
provided. Some essential facts which make the writing is complex, such 
as unity and coherence. Both of them are important for the reader for they 
will make the readers be easier to understand the contents of paragraph 
itself. 
Based on the theory above, good writing must be readable and 
correct in grammatical structure, idioms, and vocabulary. Not only those, 
good writing also has characteristic in making the paragraph, they are 
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topic sentence, supporting sentence, and concluding sentence to make 
cohesive and coherent. 
g. Scoring for Writing Assessment  
Reid (1993: 236-237) said that there are five indicators of writing 
scoring, namely content, organization, vocabulary, language use or 
grammar, and mechanic. He also gives numeral scores for each of the 
above categories as follow: 
Aspects  Score  Criteria  Description  
1. Content  30 – 27  
 
 
 
 
Excellent to 
Very Good     
Knowledgeable, 
substantive 
development of thesis, 
relevant to assigned 
topic. 
26 – 22 Good to 
Average    
Sure, knowledge of 
subject, adequate range, 
limited development of 
thesis, mostly relevant 
to topic but lacks detail. 
21 – 17 Fair to Poor     Limited knowledge of 
subject, little substance, 
in adequate 
development of topic. 
16 – 13  Very Poor    Doesn’t show 
knowledge of subject, 
no substantive, 
not pertinent, or not 
enough to evaluate. 
2. Organization  20 – 18    
 
 
 
Excellent to 
Very Good         
Fluent expression, 
ideas clearly 
stated/supported, 
succinct, well 
organized, logical 
sequencing cohesive 
17 – 14  
 
Good to 
Average    
Somewhat choppy, 
loosely organized but 
main ideas stand put, 
limited support, logical 
but incomplete 
sequencing. 
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13 – 10 Fair to Poor         Non-fluent, ideas 
confused or 
disconnected, lacks 
logical sequencing and 
development. 
9 – 7  Very Poor Does not communicate, 
no organization, or nor 
enough to evaluate. 
3. Vocabulary  20 – 18    
 
 
 
 
 
Excellent to 
Very 
Good Sophisticated 
range, effective 
word/idiom choice and 
usage, word form 
mastery, appropriate 
register 
17 – 14    
 
Good to 
Average    
Adequate range, 
occasional errors of 
word/idiom form, 
choice, usage, but 
meaning not obscured. 
13 – 10    
 
Fair to Poor    Limited range, frequent 
of word/idiom form, 
choice, usage, meaning 
confused or obscured. 
9 – 7    
 
Very Poor Essentially translation, 
little knowledge of 
English vocabulary, 
idioms, word form, or 
not enough to evaluate. 
4. Language 
Use 
25 – 22    
 
 
 
 
Excellent to 
Very Good 
Effective and complex 
constructions, few 
errors of agreement, 
tense, number, word 
order/function, articles, 
pronouns, prepositions. 
21 – 18  
 
Good to 
Average   
Effective but simple 
constructions, minor 
problems in complex 
constructions, several 
errors of agreement, 
tense, number, word 
order/function, articles, 
pronouns, prepositions, 
but meaning seldom 
obscured. 
17 – 11 
 
Fair to Poor Major problems in 
simple/complex 
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constructions, frequent 
errors of negation, 
agreement, tense, 
number, word 
order/function, articles, 
pronouns, prepositions 
and/or fragments, run-
ons, deletions, meaning 
confused or obscured. 
10 – 5  
 
Very Poor Virtually no mastery of 
sentence constructions 
rules, dominated by 
errors, doesn’t 
communicate, or not 
enough to evaluate. 
5. Mechanics 5 
 
 
Excellent to 
Very Good 
Demonstrates mastery 
of conventions, few 
errors of spelling, 
punctuation, 
capitalization, 
paragraphing. 
 4  
 
Good to 
Average 
Occasional errors of 
spelling, punctuation, 
capitalization, 
paragraphing, but 
meaning not obscured. 
 3  Fair to Poor Frequent errors of 
spelling, punctuation, 
capitalization, 
paragraphing, poor 
hand writing, meaning 
confused or obscured. 
 2  
 
Very Poor    No mastery of 
conventions, dominated 
by errors of spelling, 
punctuation, 
capitalization, 
paragraphing, hand 
writing illegible, or not 
enough to evaluate. 
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h. Teaching of Writing 
Teaching writing for students is how to teach them to able to 
communicate in written form as well in order to make others understand 
what they have written. Learning writing is not easy for students in 
process of learning. Richard and Renandya (2002: 303) said, “writing is 
the most difficult skill to be mastered by students. For some students the 
difficulty is not only in organizing idea, but they also get a difficulty in 
determining ideas what they want to write. Also, according to piazza (in 
Isabell, 2010: 8), the goal that should have for their students is to provide 
them with enjoyment, adventure, fascination, and discovery when 
teaching writing. 
Teaching writing is not an easy task to teach with no many 
elements that have to be considered and understood. Richard and 
Renandya (2002: 303) mentioned, “there are some guidelines based on 
what we have long known to be the key participles of course design, 
which include some consideration of course goals, theories, content, 
focus, syllabus, materials, methodology, activities, and course 
evaluation.” 
Based on theory above, in teaching writing, teachers have to create 
a guideline in teaching writing well. They have to write a good guideline 
which is suitable with four basics: stage-planning, drafting, revising, and 
editing. Importantly, teaching writing should be appropriated with all 
aspects which can improve students’ ability. 
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2. Review on Four Square Writing Method 
a. Definition Four Square Writing Method 
Four Square Writing Method was developed by Judith S. Gould 
and Evan Jay Gould in 1999. Gould and Burke (2010: 10) state that it is 
an organizational tool to help students to write clear, organize paragraph 
and essays, so they will be able to write systematically. Prewriting and 
organizational skills in Four Square are taught thought the use of graphic 
organizer. It is a method of teaching basic writing skills that is applicable 
across grade levels and curriculum area. The Four-Square Writing 
Method is a practical method in teaching writing. It employs a graphic 
organizer used by the students in the prewriting stage to develop their 
writing plan. 
b. Concept of Four Square Writing Method 
Brun (2002: 200) explained that the four-square method provides 
students with a visual representation of words and concepts in the form 
of graphic or spatial organizer. The underlying function is to position 
several related terms, ideas, or concepts around one central element in a 
graphic or spatial organizer, then to help students understand the 
relationship that tie the various parts together. This step by step approach 
built around a simple graphic organizer that first shows students how to 
collect ideas and then helps them use those ideas to create clear and 
polished prose. Four Square Writing Method is a method of teaching 
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basic writing skills that is applicable across grade levels and curriculum 
areas.  
The characteristic of Four Square Writing Method was explained 
by Gould and Gould (1999: 12) as follows: 
1) Prewriting and organizing skills are taught through the use of a 
graphic organizer. Teachers helps students to organize their 
ideas use graphic organizer as showed by figure below: 
 
                           Figure 2.1. Concept of Four Square Method 
2) The visual and kinesthetics’ aid employed to focus writing, to 
provide detail and to enhance word choice. It can help students 
to write an essay effectively. Using the four-square to develop 
ideas ensures that details are aligned with the main ideas and 
topic sentences start every paragraph. 
3) The visual organizers help students to conceptualize, 
understand, and structure a piece of written discourse 
successfully. Students write their ideas piece by piece on the 
graphic organizer and then develop it to be paragraphs. So, they 
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can write it step by step and make their easy writing more 
organized.  
Based on the theory, concept of Four Square Writing Method is 
simple method with graphic organizer (four columns). There are four 
columns, first column is opening or identification, second and third 
columns are content or description, and the last column is conclusion or 
students feeling. In the middle of four columns there is little column that 
is about the title of description.  
c. The Implementation of Four Square Writing Method 
The Four-Square Writing Method is used to teach organization in 
process writing. Students use a graphic organizer to brainstorm ideas and 
organize thoughts. They then write a rough draft, edit, revise, conference, 
and finally, publish to share to the class their original work. The Four-
Square Writing Method will also be incorporated into all units to help 
with prewriting (planning) or ideas and organization. This method 
instructs students to write their main thought above a four-square box. 
Students then proceed to fill the box, putting primary thoughts in three of 
the squares and a conclusion in the last. The steps of using Four-Square 
Writing Method are explained as follows by Kartika (2013: 15) 
1) Fold a sheet of construction paper into four equal square. 
2) Write a topic sentence in the middle of the paper 
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3) In three of the squares write a complete sentence which states 
reasons, example or explanations that support the sentence in the 
center of the paper 
4) In the fourth square, the student will write a felling sentence to 
support the topic (giving the conclusion) 
5) Students will then draw in each square, which will describe their 
sentence 
6) Students will then use their Four Square Writing to write paragraph 
Based on the theory, the researcher conducted the implementation 
of Four Square Writing Method. First, the teacher gives topic for students 
and they choose the topic by themselves. Then the students group ideas 
and word. Second the students give clue in each box of four-square that 
they will description. They must complete three boxes with their clue. 
Third is placing a sentence or title in the centres of the four-square boxes. 
The students have to write title/sentence of their description, then they 
need to write a felling sentence in fourth box as closing. 
Fourth is writing a paragraph (taking it off the organizer). At this 
step the students start making sentence about their clue in each of box. 
Fifth is adding more detail about their description. Students are expected 
to complete a graphic organizer on their own, transfer it off the organizer 
into line paper in paragraph form with good supporting detail related the 
topic sentence/title in the middle of box. Sixth is writing a wrap-up 
sentence. The student organizer with complete sentence and felling 
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sentence are changed to abbreviated phrase or words and felling sentence 
is changed to wrap-up sentence. 
Seventh is adding supporting detail. The students are required to 
add another supporting detail to the three squares. The last is adding 
connecting words to provide transition between ideas (giving 
conjunction). 
d. The advantages of Four-Square Writing Method 
Using four-square writing method in writing process can help the 
students organize their ideas in writing. Four-square method can be used 
as a writing accommodation for students. It is organizational tool and a 
great way to help students put similar ideas together to create a simple 
paragraph more easily and fun. There are several advantages by using 
four-square writing method from Gould and Gould (1992: 12), there are 
many advantages for using four square writing method, such as: (a) 
teachers helps students to organize their ideas use graphic organizer; (b) 
can help students to write an essay effectively, to develop ideas ensures 
that detail is aligned with the main ideas and topic sentence start every 
paragraph; (c) students can write step by step and make their easy writing 
more organized. Before writing take place, a thought process must occur. 
Our desired outcome for writing is a focused, organized and detailed 
composition; therefore, we must begin with exploring the relationship 
between ideas and objects. Reasoning is developed by classifying and 
categorizing the items in our everyday world. This reasoning can be 
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developed into that prewriting though process. Furthermore, four-square 
writing method can be applied to expository, narrative, persuasive, and 
descriptive form of essay. 
The researcher believes that using Four Square Writing Method can 
help the students in making paragraph. This method uses graphic 
organizer so the students become interested and correct in arranging the 
concept of writing. 
 
3. Review on Guided Writing  
a. Definition Guided Writing 
Brown (2001:344) in guided writing, teacher gives series of 
stimulator but loosens the control. For example, the teacher gives series 
of questions to the students in order to attract the students to tell a story. 
The questions can be about the participants of the story or when and 
where the story happened. The teachers’ roles in this strategy are to guide 
a small group of students in order to create individual written texts, give 
response to students‟ efforts, and develop students’ thinking during the 
process of writing.  
Furthermore, Frase (2008) in Handayani (2013) said guided 
writing lets a teacher to work closely with a small group of students based 
on their need. It can give guidance to the students from how to begin 
writing and help them during writing. Guided writing is the next step 
after controlled writing as Raimes states that guided composition is an 
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extension of controlled composition. It presents similar result but actually 
not equal. The teacher gives the first sentence at the beginning, and then 
followed by giving the last sentence. Teacher may also give students an 
outline to expand, some attractive questions, or additional information in 
writing. 
After that, the students start discussing, make notes, share what 
they found, and make a draft together before they begin to write 
(Raimes,1983:103). 
b. The Process of Guided Writing 
Reid (1993: 25) in Dyan (2010:31) states there are some steps in 
guided writing, they are: 
1) Model paragraph 
At the beginning, the teacher provides a model of the text. This can 
be written on the board or copied onto the worksheet. Students 
concentrate on reading comprehension first, then study the features of the 
text given. 
2) Comprehension questions 
The teacher asks series of questions about the basic information of 
the text. 
3) Language based exercises 
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The teacher gives exercises which focus on vocabulary building 
and sentence structure. It can be in the form of transformation, 
substitution, or complete pattern drills. 
4) Oral composition 
By discussions, students make suggestions about what to write and 
the teacher make an outline or a list of key expressions on the board. It is 
used as a basis for students’ writing. 
5) Written composition 
Students follow the model given by the teacher, but involve some 
changes. 
4. Review on Genres of writing 
There are twelve genres of writing based on Gerod and Wignell's 
opinion, they are: 
a. Spoof : to retell and event with a humorous twist 
b. Recount : to retell event for the purpose of informing 
c. Report : to describe the way things are with references to arrange of 
natural, made and social phenomena in our environment 
d. News items : to inform readers, listeners, or viewers about event of 
the day with are considered news worthy or important 
e. Exposition : to argue for or against a social issue 
f. Anecdote : to share with others and account of an unusual or amusing 
incident 
g. Narrative : to tell a story that something goes wrong 
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h. Procedure : to tell someone do something and how to do it. Besides, 
procedure is also to describe how something is accomplishing 
through a sequence of action or steps 
i. Description : to describe particular person, place, or thing 
j. Explanation : to explain process involved in the formation or 
working of natural or social cultural phenomena 
k. Review : to critique an art work or event for a public audience 
Besides, Frans Sayogie mentions that three are four types of 
writing, they are: expository writing, descriptive writing, argumentative 
writing, and narrative writing. They are follows: 
a. Expository writing  
Expository writing is a kind of writing that aims to clarify, to 
explain, to teach, or to evaluate issue. The author tries to give information 
or sign to reader by developing idea with giving an example, process, 
cause, and result, classification, definition, analyses, compare, and 
contrary. 
b. Descriptive writing  
Starting form etymology, the word “description” is derived from 
word: describe, meanings a hint or to write about. Thus, the word 
description means something that is being traced or drawn. It is referring 
to aim of description to describe a particular person, place or thing. In 
other word description text is also defined as a kind of writing that is used 
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to describe a person, object, appearance, scenery, or phenomenon. The 
generic structures of description are identification and description 
c. Argumentative writing 
Argumentative writing is a kind of writing that aims to prove the 
truth or untruth of a statement or situations. The writer tries to show the 
empirical data by giving a logical appeal, pathetic or affective appeals, 
such as authority, empirical data, logical appeals, and values or attitude. 
d. Narrative writing 
Narrative original from “to narrate” means to tell. This is the kind 
of writing that means to tell a story. It can used to introduce or illustrate 
a complicated subject which writer often uses narration to provide a 
detailed, personal account of “what happened”. It deals with problematic 
events which lead to a crisis or turning point of some kind, which in turn 
finds a resolution. 
Based on the theory above, the researcher concludes that there are 
six genres of writing in general, such as: descriptive writing (to describe 
something), expository writing (to give directions, sequence steps, 
compare one thing to another, explain cause and effect, or describe 
problems and solutions), journals and letters (to share news, explore new 
idea, and record notes), narrative writing (write stories about events in 
their own lives, and create original stories), persuasive writing (winning 
someone to own viewpoint or cause using appeals to logic, moral, 
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character and emotion), and the last poetry writing (create word picture 
and play with rhyme other stylistic devices). 
 
5. Review on Descriptive Text 
a. Definition of Descriptive Text 
A descriptive text gives a clear picture of a person, place, object, 
events, or idea. Details for descriptive paragraph come from the writer’s 
sense those are: smell, taste, touch, hearing, and sight. In addition, Kane 
(2003: 351) stated that description is about sensory experience, how 
something looks, sounds, and taste. A good description is a word picture; 
the reader can imagine the object, place, or person in his or her mind, 
Oshima and Hogue (2007: 61). The goal of a good descriptive writing is 
to involve the reader in the story as much as possible. Good descriptive 
makes the reader fells as if he or she is present in the scene. Savage and 
Mayer (2005: 28). In summary, descriptive text is a skill in writing that 
gives detailed information about the subject through sensory detail that 
makes the reader catch the picture of information easily. 
Descriptive text is a paragraph that describes something in details. 
Descriptive text describes something using a certain sequence to 
facilitate the reader understand what the author wants to tell to the reader. 
Oshima and Hogue (2007: 196) stated about paragraph composition in 
the paragraph such as format, punctuation and mechanics, content, 
organization, grammar and sentence structures. Kane (2003: 351) stated 
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that “description is about sensory experience, how something looks, 
sounds, and taste.” A descriptive paragraph gives a clear picture of a 
person, place, object, events, or idea. In the format consist of title of the 
paragraph, punctuation and mechanics consists of spelling and the use of 
punctuation correctly, content consists of the main idea of paragraph, 
organization consists of generic structure of descriptive paragraph, and 
sentence structure consists of grammatical usage. Further, Evans 
(2000:42) defines that a descriptive essay about a person should consist 
of the following structure: a) introduction in which you give general 
information about the person, saying when, where and how you first met 
them, b) main body in which you describe their physical appearance, 
personal qualities, and hobbies or interests, c) conclusion in which you 
write your comments or your feelings about something that you have 
describe. 
As a summary, it can be concluded that descriptive text is a form 
of writing that talks about describing person, thing, or certain place in 
vivid detail which has generic structure; identification, description, and 
conclusion (optional). Moreover, Oshima and Hogue (2007:196) 
describe that the successful of writing can be shown from its 
completeness of some writing aspects. Those writing aspects can be 
described as follows: 
a) Format refers to the rules and styles in writing skill (margin). 
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b) Mechanics refers to the use of correct spelling and punctuation. 
Incorrect spelling and punctuation will make the different sense of 
writing. 
c) Organization refers to the logical information of the content 
(coherence). It contains an arrangement of sentence which is being 
written and the sentence should go smoothly. 
d) Grammar and sentence structure refers to the use of correct 
grammar and how it is used to combine and organize the words into 
phrases, and sentences.  
b. Kind of Descriptive Text 
Joolys (1994: 3) states that descriptive paragraph consists of five 
components; description of a thing, description of a person, and 
description of a place, description of process and description of event. 
The detail of each is stated below: 
a. Description of a Thing (object)  
The important thing in describing a thing is pay attention about its 
size, shape, and colour of the object. The reader can easily describe the 
thing as vivid as a real if the writer can present component stated above 
in his/her writing. 
b. Description of a Person 
Description of people through biography and autobiographies is 
more complex because the whole characteristic about the person can’t 
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found in entire book. But actually, there are some word and phrases that 
can paint of the person as detail. Those involve: 
1) Height : quite tall, rather short, average height 
2) Build : quite slim, thin average build, well build, rather heavy and 
fat. 
3) Face : small eyes, large eyes, round eyes, narrow eyes, browns eyes, 
blue eyes, black eyes 
4) Lips : think lips, thin lips, red lips, and sensual lips 
5) Mouth : small, round, thin, and large 
6) Nose : flat nose, pointed nose, small button nose, and pug nose 
7) Skin :dark complexion, fair complexion, black, white, and a scar 
8) Age : 16 years old, 17 years old 
9) Hair : thick hair, curly hair, wavy hair, straight hair 
10) Race : oriental, American, black, European 
c. Description of place 
The easier way to describe of place is through picture but if it 
impossible, words can represent the picture in detail and attractively. 
People should consider about size and shape if the place is room or home. 
d. Description of process 
The important thing in describing of process is knowing and 
understanding how something occurred and done. Indeed, the writer has 
to know about the sequence of the event that she/he writes. 
e. Description of event 
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Memorizing all interesting and unforgettable moment are the 
points that you should consider about in describing of event. Amount of 
people, situation related the event, embarrassing moment etc., are the 
example of things that you should to write in describing of event. 
 
B. Previous Related Study 
The first was research by Nia Fatma Kurniawati entitled The 
Effectiveness of Four Square Writing Method to Improve Writing Skill 
in Descriptive Text of The Seventh Grade Students at SMP 
Muhammadiyah Purworejo in the Academic Year 2012/2013. The 
method that was used in the research is action research which focused on 
the process. The data used were quantitative and analysed with 
descriptive statistic (find the mean score only). The result of this research 
showed that FSWM is effective in teaching writing. In pre-test the mean 
of score is 58,83 and after treatment using four square writing method 
mean of score is 77,83. The distinction lies on the procedure in using text, 
the research design, the focus, the instruments, and the subjects. In Nia’s 
research, the text used was the same with that used in this current research 
that is descriptive text. But she set and did writing in more fun way like 
games. So, it can attract students’ motivation to write. 
The second research was research by Nurul Puspita (2013). This 
research aimed to study the Effectiveness Four Square Writing in 
Teaching Writing Viewed from Student’s Creativity. At a glance, this 
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research and the previous research seem to be similar. This research used 
Four Square Writing Method, that is a tool in teaching writing.  
Meanwhile, the previous research used four square writing to improve, 
help, connect, and organize students’ thought in writing. The previous 
study conducted by Nurul Puspita found that response four square writing 
method helps the students to get focus about what they will write. The 
result of the research, Four Square Writing is an effective technique to 
teach writing for eleventh grade students of a senior high school, 
Karanganyar. The effectiveness of the technique was influenced by the 
students’ level of creativity. The difference between this research and the 
previous research is the focus of the research that is improving the 
student’s creativity in writing. Yet, both of the researches have the 
similarity that is the purpose of the research that is to investigate whether 
the method is able to improve the students’ writing skill. 
The next research study was taken by Kautsar Rizqi Nursyifa, 
Ngadiso, and Muh.Asrori in 2013 entitled Improving Students Writing 
Skill Using Four Square Writing Method. The research was carried out 
at SMA Negeri 1 Ngemplak Boyolali. This previous research used 
qualitative and quantitative data. The qualitative data in this research 
were collected using questionnaire, interview, observation, and photos 
and the Quantitative data were collected using tests. The result in the 
research is Four Square Writing Method can improve students’ writing 
skill and classroom condition. It can be seen from their interest and 
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motivation in learning English and writing mean score of pre-test 54 
increased to 70.5 in post-test 1, and 74.8 in post-test2. Yet, both of the 
researches have the similarity that is the purpose of the research that is to 
investigate whether the method is able to improve the students’ writing 
skill. And the difference is that the technique of analysing the data, the 
previous research used qualitative and quantitative data whereas this 
current research used only quantitative data. 
 
C. Rationale 
Writing is very important for students in learning and teaching 
education. Writing is also complicated in teaching English because it is 
complex skill, especially for grammatical and punctuations 
understanding. The understanding of writing is not just a combination of 
letters but a symbol of information that must be understood others. In 
fact, it’s hard for students to master their writing skills because most 
students are not used to writing things. So, students need techniques or 
method from teachers to help them in getting used to and learning to 
write. Implementation right method in teaching and learning process can 
affect students’ interest in learn how to write a text. Based on the 
effective method for teaching writing theory, it is known that effective 
method to teach writing should give qualified and understandable in the 
pre-writing stage. The method should give the effects in writing. Four 
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Square Writing Method is one of appropriate method to implementation 
in teaching writing. 
The researcher suggests implementing Four Square Writing 
Method. Gould and Burke (2010: 10) state that it is an organizational tool 
to help students to write clear, organize paragraph and essays, so they 
will be able to write systematically. By using FSWM, students will easily 
brainstorm the ideas to write and explore the details or supporting ideas. 
They will write systematically in an organized way. From the explanation 
above the researcher believe that Four Square Writing Method is able to 
solve the students’ problems in writing skill. 
 
D. Action Hypothesis 
Related to the previous study of related theories and basic 
assumption above, the formulated hypothesis as follows: 
1. Null Hypothesis (Ho): Four Square Writing Method (FSWM) is 
not effective to teach writing at the eighth grade of SMP 
Muhammadiyah Al-Kautsar Kartasura in academic year 
2017/2018. 
2. Alternative Hypothesis (Ha): Four Square Writing Method 
(FSWM) is effective to teach writing at the eighth grade of 
SMP Muhammadiyah Al-Kautsar Kartasura in academic year 
2017/2018. 
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CHAPTER III 
RESEARCH METHODOLOGY 
A. Research Design 
The researcher used a kind of Quantitative research. Quantitative 
is a means for testing objective theories by examining the relationship 
among variable, Creswell (2003: 4). Quantitative is explaining 
phenomena by collecting numerical data that are mathematically based 
on methods (in particular statistics), Mujis (2004: 1). In this research the 
researcher used experimental research.  
Arikunto (2006, 272) states that experimental research is intended 
know whether there is a casual relationship by comparing one or more 
experimental group that are given treatments with one or more of the 
comparison (control group) who are not given any treatment. 
Experimental has four designs are pre-experimental, true-experimental, 
factorial design, and quasi experiment design (Sugiyono, 2011: 73). 
The researcher used Quasi Experimental design. Ary (2010: 316) 
Quasi-Experimental design are similar to randomized experimental 
design in that they involve manipulation of an independent variable but 
differ in that subjects are not randomly assigned to treatment groups. 
Because the quasi-experimental design does not provide full control, it is 
extremely important that researchers be aware of the threats to both 
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internal and external validity and considers these factors in their 
interpretation. Best (1981: 153) state that the design as follow: 
 
 
   
 
Figure 3.1 Experimental Research 
Where: 
P1 = the pre-test 
P2 = the post-test 
X1= treatment in experimental group 
X2 = treatment in control group 
 
From the design above, subject of the research was grouped into 
experimental group and control group. The experimental group was 
taught by using Four Square Writing Methods, while the control group 
was taught by using Guided Writing. The last, experimental and control 
groups were given post-test on writing of descriptive text. 
 
B. Subject of the Study 
1. Population 
  Population is all targets to generate final research (Sanjaya, 2013: 
228). Population is a collection or totality of well-defined objectives. In 
 
Experimental group  P1     X1        P2 
Control Group            P1     X2        P2 
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this research, the researcher took the Eighth Grade students of SMP 
Muhammadiyah Al-Kautsar in academic year 2017/ 2018 as the 
population of the research. There are two classes in which each class 
consists of 30 students and 32 students. The total number of the 
population is 62 students. 
2. Sample 
  Meanwhile, Sugiyono (2011: 81) states that sample is a proportion 
of population. The researcher took two samples from the population. The 
samples of this research are VIII A.R Fachrudin and VIII Buya Hamka. 
The class of VIII Buya Hamka was as the experimental group and VIII 
A.R Fahrudin class was as the control group. 
3. Sampling 
According to Sanjaya (2013: 228) sampling is the way to get 
information with accurate, detail and efficient about the population with 
a little part to make a sample. There are two types of sampling such as 
probability sampling and non-probability sampling (Sugiyono, 2011: 
81). The researcher used purposive sampling to choose the sample of the 
research, the researcher took the eighth grade students because the 
students know about descriptive text, but they don’t understand in 
making good paragraph. Because in SMP Al-Kautsar Eight class are only 
two classes, so the researcher decided to take VIII Buya Hamka class as 
the experimental group and VIII A.R Fahrudin class as the control group 
according to mean score in their class. 
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C. Setting of the Study 
1. Place of the Study 
This research was conducted at SMP Muhammadiyah Al-Kautsar 
in academic year 2017/2018. This school is located in Gumpang, 
Kartasura, sub district Sukoharjo. There are three groups study in this 
school such as first grade, second grade, and third grade. There are 7 
classes in this school. 
2. Time of the Study 
This research was carried out in the second semester of 2017/ 2018 
academic year. The time of this study is displayed below:  
Table 3.2 Research Schedule 
No.  Agenda  
  
Month 
Nov  Dec  Jan  Feb  Mar  Apr  May  Ju
n 
July 
1. Pre - 
Observation 
         
2.  Proposal draft 
and 
consultation  
   
 
      
3.  Proposal 
draft seminar  
         
4.  Try out test, 
Pre- Test, 
Treatment, 
Post- Test 
         
5.  Analyzing 
the data 
         
6.  Munaqosyah           
 
D. Technique of Collecting Data 
Technique collecting data is aimed to support the success of the 
research. It helps the researcher to get the data and the information about 
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the process of improving students’ in this research, the researcher applied 
test as an instrument for collecting the data. 
Test is method of measuring a person’s ability, knowledge, or 
performance in given domain (Brown, 2004: 3). In this research, the 
researcher used writing test as a pre-test and a post-test to measure the 
level of understanding the material in writing skill. The students were 
asked to write a descriptive text consisting of some paragraphs. As the 
focus of this research, the researcher asked students of the eighth grade 
of SMP Muhammadiyah Al-Kautsar Kartasura to write descriptive text 
about people, animal, historic building. Then the researcher measured the 
readability of the test to know whether the test was readable or not. 
a. The readability of the instrument 
Readability is how easily written materials can be read and 
understood. Readability is used to ensure the understandable instruction, 
that is, the instruction leads the students to write as what is expected. The 
readability could be measured by using some question (Nababan, 1999: 
62). Hughes (1989: 3940) mentions some factors to write a good 
instruction. First, the instruction should be clear and explicit. Second, it 
should avoid the supposition that students all reveal what is intended. 
Third, the test writer should not rely on the students’ power telepathy to 
elicit the desired behaviour.  
It is impossible to test the writing instruction readability using 
formula because there is no formula to test the writing instruction. So, to 
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test the readability of the writing instruction, the instruction was given to 
students outside the sample classes but to the same level. From the 
students’ answers, we can know whether the instruction is readable and 
understandable for the students or not. 
To know whether the test is readable or not, the try out is given to 
other students that have same levels with the sample. When the result is 
more than 75% of respondents give “yes” answer to each item or 
readability test, it can be concluded that the item of writing test is 
readable. 
 
E. Technique of Analyzing the Data 
There are three kinds of data that were tested in experimental 
research, they are data description, pre-requisite test and hypothesis test 
using SPSS. 
1. Data Description 
The descriptive analysis consist of mean, median, mode and standart 
deviation of writing score.  The formula of mean, median, mode and 
standartd deviation is as follows: SPSS Instructions for Descriptive 
Statistics and Univariate Graphs (Scott A. Baldwin & Arjan Berkeljon, 
2010).  
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a. Open SPSS. This is an empty SPSS Data Editor. 
 
b. Go to the file menu, go to Open Data and click and then double-click 
on the SPSS data file and it should open SPSS. 
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c. There are two ways to view data in SPSS. The first is “Data View" 
 
d. The second is “Variable View" 
 
 
After open SPSS and add the data in SPSS the researcher finding 
Mean, Median, Standard Deviation, Variance, and Interquartile Range. 
1) Mean, Median, Standard Deviation, Variance, and Interquartile 
Range the researcher uses the “Explore" function in the Analyse 
menu. 
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Then move the variable or variables into the area called “Dependent 
List." Under the section labelled “Display" click Statistics (defaults to 
Both). Also, click the Statistics button on the top right and make sure 
“Descriptives" and “Percentiles" are selected. Click continue and then 
click OK. 
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2) Mode  
To know the mode of the data, the researcher uses the Frequencies 
function in the Analyse menu. 
 
And then clicked on Frequencies, clicked OK. The mode is the most 
frequent number. 
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2. Pre-requisite test 
a. Normality Test 
 The SPSS dataset ‘NormS’ contains the variables used in this sheet 
including the exercises. To check if a variable is normally distributed use 
Analyze → Descriptive Statistics → Explore: 
 
 
 
In Table Test of Normality there are 2 analyses, first using 
Kolmogorov and Shapiro-Wilk. The researcher uses Kolmogorov because 
total of respondents is more than 50 respondents. If less than 50 respondents 
should use Shapiro-Wilk. The sample is in Kolmogorov-Smirnov Z if 
significant Kolmogorov-Smirnov > for level (α) 0.05 is Normal. To read 
Kolmogorov-Smirnov data, as follow: 
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Ho is normal population 
Ha is non-normal population 
If significant > 0.05 so Ho accepted, Ha rejected 
If significant <= 0.05 so Ho rejected, Ha accepted  
 
b. Data Homogeneity 
First Steps: Select Data → Weight Cases. A box pops up with a list 
of the input variables. Click the “Weight cases by” button, and then move 
the count variable into the box under “Frequency Variable:” Finally, 
click “OK.” 
Second Step: Select Analyze _ Descriptive _ Crosstabs. Move the 
variable indicating populations into the “Row(s):” box, and the 
categorical variable into the “Column(s)” box. Click on the “Statistics” 
button and then “Continue.”  
Levene Statistic df1 df2 Sig. 
,498a 7 15 .822 
 
3. Hypothesis Testing 
To know Four Square Writing Method effective or not, the researcher 
uses Ttest in SPSS. There are conditions as follows: 
If significant value > 0.05, so variance of sample is homogeneity 
If significant value < 0.05, so variance of sample is not homogeneity 
The researcher used SPSS to measure the data. It can be follows: click 
on Analyze → Compare means → Independent Samples Ttest.  
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Move Group into the Test variable box and Result into Grouping 
variable box.  
 
Click on Define groups and type in the numbers used in data set to 
code each group. Group 1 = 1 and Group 2 = 2 → Continue → OK. 
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The data can call effective if Ho rejected where Tvalue > Ttable for 
significant level (α) 0.05 so Ha accepted. Not only read in Tvalue but can read 
in p-value (sig 2-tailed.) where Ho rejected if p-value (sig 2-tailed) < level 
(α) 0.05. 
 
  
  72 
 
CHAPTER IV 
RESEARCH FINDING AND DISCUSSION 
 
This chapter discusses the result of the research conducted at the 
eighth grade students of SMP Muhammadiyah Al-Kautsar. This chapter 
provides some findings and discussion about the using of Four Square 
Writing Method to teach writing text. This chapter consists of the research 
finding, data analysis, and discussion. 
 
A. Research Finding 
This section discusses the result of the research about the effectiveness 
of using Four Square Writing Method to teach writing text at the eighth 
grade of SMP Muhammadiyah Al-Kautsar in the academic year 2017/2018. 
The aim of the research is to find out the effectiveness of using Four Square 
Writing Method to teach writing text. 
In this research, the researcher chose two classes as the sample. They 
were VIII Buya Hamka class as the experimental group consisting of 30 
students and VIII AR. Fahrudin class as the control group consisting of 32 
students. The researcher gave the different treatment in experimental group 
and control group. After that, the researcher gave them post-test to know the 
result of the treatment. The result of the post-test of both classes was 
compared by using T-test. The data description of both classes can be seen 
as follows: 
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1. Data Description  
a. Data on the Students Taught by Using Four Square Writing Method 
(Experimental Group) 
The experimental Group (VIII Buya Hamka) was taught using Four 
Square Writing Method in writing subject. It consisted of 30 students. The 
data were obtained from the pre-test and the post-test score of experimental 
group. The data includ the students’ score list as in Table 4.1. 
Table 4.1 Students’ Score List of Experimental Group 
No Name Post-test 
1 AT 68 
2 AMB 75 
3 ANH 68 
4 ARH 77 
5 BFT 74 
6 BAF 76 
7 CCAJ 82 
8 DIMA 82 
9 FFF 78 
10 FM 75 
11 FHRAP 83 
12 FMA 69 
13 HSF 80 
14 INR 83 
15 KFD 80 
16 KAZD 83 
17 KDAN 68 
18 LPU 74 
19 MKA 71 
20 MABA 83 
21 MNA 76 
22 MNAD 74 
23 NZNL 77 
24 NAZ 80 
  74 
 
25 NLA 78 
26 SA 71 
27 SAJ 74 
28 TAR 76 
29 UARH 76 
30 WFA 78 
  
  
Total 2288 
Mean 76.26 
 
1) Post-test Scores of Experimental Group 
The data presented are the result of writing test. It concluded the mean, 
median, standard deviation and frequency distribution. The description of 
the data was described as follow: 
Descriptive analysis of the Post-test data showed that the lowest score 
was 68 and highest score was 83. The mean was 76.26, the standard 
deviation was 3.921, and the median was 75.5. The detail of description 
experimental group in Table 4.3 and the histogram of pre-test score of 
experimental group showed in Figure 4.2 
Table 4.3 The Description of Post-test Experiment Group 
 
 Group  Statistic Std. Error 
Data 
Post-
test 
Experimental Mean 76,2667 ,71588 
95% 
Confidence 
Interval for 
Mean 
Lower 
Bound 
74,8025  
Upper 
Bound 
77,7308  
5% Trimmed Mean 76,3704  
Median 75,5000  
Variance 15,375  
Std. Deviation 3,92106  
Minimum 68,00  
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Maximum 83,00  
Range 15,00  
Interquartile Range 5,25  
Skewness -,343 ,427 
Kurtosis -,288 ,833 
 
 
Figure 4.2 Histogram of Post-test Score Experimental Group 
 
 
b. Data on the Students Taught by Using Guided Writing (Control 
Group) 
The Control Group (VIII A.R Fachrudin) was taught by using Guided 
Writing in writing subject. It consisted of 32 students. The data was obtained 
from the pre-test and the post-test score of Control Group. The data included 
the students’ list score in Table 4.4. 
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Table 4.4 Students’ Score List of Control Group. 
No Name Post-test 
1 AT 69 
2 AKF 71 
3 ATA 74 
4 BIU 70 
5 CAN 67 
6 DTU 64 
7 DFAF 79 
8 DFAH 77 
9 FDO 69 
10 FNA 62 
11 FKB 72 
12 HYEP 69 
13 HA 66 
14 IM 69 
15 MDR 72 
16 MDRA 67 
17 MIFH 72 
18 MIAW 76 
19 MMF 70 
20 MTR 74 
21 NEFF 62 
22 NS 69 
23 NN 70 
24 NITP 72 
25 NSAW 69 
26 ONP 74 
27 SS 72 
28 SNH 80 
29 SPA 78 
30 SKN 67 
31 SFEK 69 
32 TAR 76 
  
  
Total 2267 
Mean 70.84 
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1) Post-test Scores of Control Group 
The data presented are the result of writing test. It concluded the mean, 
median, standard deviation and frequency distribution. The description of 
the data was described as follow: 
Descriptive analysis of the Post-test data showed that the lowest score 
was 62 and highest score was 80. The mean was 70.84, the standard 
deviation was 4.370, and the median was 70.5. The detail of description 
control group in Table 4.6 and the histogram of post-test scores of control 
group showed in Figure 4.4 
Table 4.6 The Description of Post-test Control Group 
Control Mean 70,8438 ,77265 
95% Confidence 
Interval for Mean 
Lower Bound 69,2679  
Upper Bound 72,4196  
5% Trimmed Mean 70,8472  
Median 70,5000  
Variance 19,104  
Std. Deviation 4,37079  
Minimum 62,00  
Maximum 80,00  
Range 18,00  
Interquartile Range 5,00  
Skewness -,026 ,414 
Kurtosis -,045 ,809 
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Figure 4.4 Histogram of Post-test Score Control Group 
 
2. Prerequisite Test 
The Normality test is to reveal that the sample are in normal 
distribution. The Homogeneity test is to reveal that both sample of 
experiment group and control are homogeneous. 
a. Normality test 
Normality test is the normality test is used to know whether the data 
is in normality distribution or not. The sample is in Kolmogorov-Smirnov 
Z if significant Kolmogorov-Smirnov > for level (α) 0.05 is Normal. To read 
Kolmogorov-Smirnov data, as follow: 
If significant observed > 0.05 so Normal 
If significant observed <= 0.05 so Non-Normal  
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Table 4.7 The Summary of Normality Test in Pre-test Data 
 (Experimental Group and Control Group) 
Tests of Normality 
 Group Kolmogorov-Smirnova Shapiro-Wilk 
Stati
stic 
df Sig. Statistic df Sig. 
Data 
Pretest 
Experimental .140 30 .138 .938 30 .083 
Control .151 32 .062 .951 32 .156 
 
 
The researcher uses Kolmogorov-Smirnov because the total 
respondent are 62 respondents (more than 50). In Table 4.7 can be read that 
significant in Experimental Group is 0.135 > 0.05 = Normal.  
Significant in Control Group is 0.062 > 0.05 = Normal. It means both 
data pre-test experimental and control group were Normal distribution.  
Table 4.8 The Summary of Normality Test in Post-test Data  
(Experimental Group and Control Group) 
Tests of Normality 
 Group Kolmogorov-Smirnova Shapiro-Wilk 
Stati
stic 
df Sig. Statistic df Sig. 
Data 
Post-test 
Experimental .137 30 .154 .961 30 .331 
Control .118 32 .200 .977 32 .707 
 
The researcher used Kolmogorov-Smirnov because the total 
respondent are 62 respondents (more than 50). In Table 4.8 can be read that 
significant post-test data in Experimental group is 0.154 > 0.05 = Normal.  
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Significant in Control Class is 0.200 > 0.05 = Normal. It means both 
data post-test experimental and control group were Normal distribution.  
a. Homogeneity 
Homogeneity test is implemented to investigate whether two groups 
have same variant or not. Homogeneity test is done to know the data are 
homogeneous. To know homogeneity of the data, there is conditions as 
follow: 
If significant value > 0.05, so variance of sample was homogeneous 
If significant value < 0.05, so variance of sample was not 
homogeneous 
 
Table 4.9 The summary of Homogeneity in Pre-test Data  
(Experimental and Control Group) 
Test of Homogeneity of Variances 
Pre-test Experimental Group 
Levene Statistic df1 df2 Sig. 
.498a 7 15 .822 
 
Test of Homogeneity of Variances 
Pre-test Control Group 
Levene Statistic df1 df2 Sig. 
2,074a 8 17 .098 
 
Table 4.9 shows that pre-test experimental group significant value is 
0.822 > 0.05 and pre-test control group significant value is 0.098 > 0.05, it 
means both pre-test experimental and control group is Homogeneous. 
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Table 4.10 The Summary of Homogeneity in Post-test Data  
(Experimental Group and Control Group) 
Test of Homogeneity of Variances 
Post-test Experimental Group 
Levene Statistic df1 df2 Sig. 
.980a 6 16 .470 
 
Test of Homogeneity of Variances 
Post-test Control Group 
Levene Statistic df1 df2 Sig. 
2,097a 7 17 .101 
 
From Table 4.10 it can be seen that post-test experimental group 
significant value is 0.470 > 0.05 and post-test control group significant is 
0.101 > 0.05, it means both post-test experimental group and control group 
is Homogeneous. 
3. Hypothesis Testing 
Hypothesis testing can be done after the result of normality and 
homogeneity test are fulfilled. In this research, the researcher used t-test for 
hypothesis testing test using mean from individual students’ score (pre-test 
and post-test) in experimental group and control group. To know there is 
effective or not of Four Square Writing Method in teaching writing subject, 
can be follows using Ttest: 
Ha accepted if Tobserved > Ttable for significant level (α) 0.05 so Ha 
accepted. And also, if p-value (sig 2-tailed) < level (α) 0.05. 
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Table 4.11 Post-test Score of Students (Experimental Group) 
No Name Post-test 
1 AT 68 
2 AMB 75 
3 ANH 68 
4 ARH 77 
5 BFT 74 
6 BAF 76 
7 CCAJ 82 
8 DIMA 82 
9 FFF 78 
10 FM 75 
11 FHRAP 83 
12 FMA 69 
13 HSF 80 
14 INR 83 
15 KFD 80 
16 KAZD 83 
17 KDAN 68 
18 LPU 74 
19 MKA 71 
20 MABA 83 
21 MNA 76 
22 MNAD 74 
23 NZNL 77 
24 NAZ 80 
25 NLA 78 
26 SA 71 
27 SAJ 74 
28 TAR 76 
29 UARH 76 
30 WFA 78 
  
  
Total 2288 
Mean 76.26 
 
In Table 4.11 the researcher measured the post-test score of 
Experimental Group. To calculated Ttest data, the researcher used post-test 
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score in experimental and control group. With the both of post-test score, 
the researcher would know the effectives of Four Square Writing.  
 
Table 4.12 Post-test Score of Students (Control Group) 
No Name Post-test 
1 AT 69 
2 AKF 71 
3 ATA 74 
4 BIU 70 
5 CAN 67 
6 DTU 64 
7 DFAF 79 
8 DFAH 77 
9 FDO 69 
10 FNA 62 
11 FKB 72 
12 HYEP 69 
13 HA 66 
14 IM 69 
15 MDR 72 
16 MDRA 67 
17 MIFH 72 
18 MIAW 76 
19 MMF 70 
20 MTR 74 
21 NEFF 62 
22 NS 69 
23 NN 70 
24 NITP 72 
25 NSAW 69 
26 ONP 74 
27 SS 72 
28 SNH 80 
29 SPA 78 
30 SKN 67 
31 SFEK 69 
32 TAR 76 
  
  
Total 2267 
Mean 70.84 
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In Table 4.12 the researcher measured the post-test score of control 
Group to calculated Ttest data. The researcher used post-test score in 
experimental and control group. With the both of post-test score, the 
researcher would know the effectives of Four Square Writing.  
Table 4.13 T-test 
T-test 
 Levene's Test for 
Equality of Variances 
t-test for Equality of Means 
F Sig. t Df 
H
a
s
i
l 
Equal variances assumed 1,765 .189 3,255 60 
Equal variances not 
assumed 
  
3,232 55,479 
 
 
 t-test for Equality of Means 
Sig. (2-
tailed) 
Mean 
Difference 
Std. Error 
Difference 
95% 
Confidence 
Interval of the 
Difference 
Lower 
H
a
s
i
l 
Equal variances assumed ,002 2,72708 ,83778 1,05128 
Equal variances not 
assumed 
,002 2,72708 ,84389 1,03622 
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 t-test for Equality of Means 
95% Confidence Interval of 
the Difference 
Upper 
Hasil 
Equal variances assumed 4,40289 
Equal variances not assumed 4,41794 
 
 
The total students are 62, degrees of freedom are (N-2), so 62-2 = 60. 
In Ttable is degrees of freedom (df) 60 is 2.000 in significant level 0.05. The 
result of T-test above Tobserved > Ttable. that was 3.255 > 2.000, and also can 
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read in p-value (sig 2-tailed) < 0.05. That is 0.002 < 0.05. So, with those can 
be concluded that Null Hypothesis (Ho) was rejected and Alternative 
Hypothesis (Ha) was accepted. It means that there was significant different 
in achievement of writing text between students taught by Four Square 
Writing Method in teaching writing text. 
 
B. Discussion  
Based on the result, it shows that the obtained Tobserved is higher than 
Ttable, the difference is statistically significant. Therefore, based on the 
complication there is significant difference in writing text score between 
students who are taught by Four Square Writing Method and those who are 
taught by Guided Writing. Hence, it can be said that Four Square Writing 
Method is effective to teach students’ writing text and hence Ha is accepted 
because the students who are given treatment by Four Square Writing 
Method have a better achievement in writing text than the students who are 
taught by Guided Writing in Control Group.  
Teaching writing text using Four Square Writing Method make 
students feel enjoy and directed in writing process. It proved when the 
researcher asked and given assignment to write descriptive text in 
experiment group. The students suggest that learning how to write some 
paragraph in English is as not hard as people said. Learning English writing 
text using Four Square Writing Method make students directed in improving 
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their idea. Hence, the teacher should use the interesting method in teaching 
English writing text for their students.  
Based on the analysis of students’ ability, it was found the students’ 
ability after getting treatment was so good. In this case, the experimental 
group was given treatment, which is Four Square Writing Method in 
teaching learning process. The data were obtained from the students’ 
achievement score of the post-test of writing ability of descriptive text. 
From the data the researcher gets score of post-test, the lowest score was 68 
and highest score was 83. The mean was 76.26, the standard deviation was 
3.921, and the median was 75.5. 
The findings that show students’ ability is very good. But there were 
still some mistakes that students had made like an error organization, 
vocabulary, grammar, and mechanic in writing text. But, it was something 
understood. As the theory from Gould and Burke (2010. p.20) state that 
“Four Square Writing Method is an organization tool to help student write 
clear, organize paragraph and essays, so they will be able to write 
systematically.” The researcher result also that Four Square Writing Method 
make students enjoy and directed in writing learning process.  
In control group the researcher using Guided Writing the result is the 
students less enjoy and boring. Brown (2001:344) in guided writing, teacher 
gives series of stimulator but loosens the control. For example, the teacher 
gives series of questions to the students in order to attract the students to tell 
a story. With this the students still confused to create their idea in writing 
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ability. And the result between the post-test score of the experimental group 
and control group, the mean score of post-test in experimental group is 
higher than mean score of post-test in control group. That is 76.26 > 70.84.  
In the previous related study also that Four Square Writing Method is 
effective students’ in writing ability especially in teaching descriptive text. 
Because in this method use graphic organization make the students 
systematically in student’s writing. Therefore, by using Four Square Writing 
Method the students more batter in writing than those taught by using 
Guided Writing. 
So, it could be concluded that the implementation of using Four 
Square Writing Method in teaching writing ability of descriptive text at VIII 
students of SMP Muhammadiyah Al-Kautsar was effective. It was proven 
with students’ final score after giving treatment, the teaching writing text of 
descriptive text using Four Square Writing Method was better than teaching 
writing text of descriptive text using Guided Writing. 
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CHAPTER V 
CONCLUSION, IMPLICATION, AND RECOMMENDATION 
 
A. Conclusion 
The objective of the study is to find out whether Four Square Writing 
Method is effective to teach writing and there is significant difference of 
writing ability between the students who are taught by Four Square Writing 
Method and the students who are taught by Guided Writing. In order to gain 
the objective of the study, the researcher conducted an experimental 
research. 
After conducting the research, the researcher found out the results. 
After analysing the data, the researcher gets the result of the analysis. The 
result showed that the Sig. (2-tailed) score is 0.002 with the level 
significance of 0.05. It can be seen that Sig. (2-tailed) is lower than 0.05. 
Based on the findings of the data analysis, it could be concluded that 
there was a significant difference in the writing text between the eighth 
grade students of SMP Muhammadiyah Al-Kautsar Kartasura who were 
taught by Four Square Writing Method. The analysis showed that Ho was 
rejected and Ha was accepted. Therefore, the hypothesis which was “There 
is significant different score before and after by Four Square Writing 
Method at eighth grade of SMP Muhammadiyah Al-Kautsar Kartasura” was 
accepted. 
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The conclusion of this research study was supported by three findings. 
The post-test result show that the mean score of the experimental class was 
higher than the control class. The mean score of experimental in post-test is 
76.26 while in control was 70.84. In the post-test experimental class, the 
maximum students’ score gets 83 and the minimum students’ score was 68. 
In the post-test of control class, the students’ score in maximum is lower 
than the experimental class, it was 80 and the minimum score was 62. It 
means that in teaching writing, students were taught by Four Square Writing 
Method have higher score than students were taught by Guided Writing. 
 
B. Implication 
The result of the research shows that Four Square Writing Method can 
give better achievement in writing text than Guided Writing. It means that 
Four Square Writing Method is interesting method to teach writing text for 
students in SMP Muhammadiyah Al-Kautsar Kartasura, especially at the 
eighth grade students in 2017/2018 academic year. The students were more 
directed and wrote the text systematically by using Four Square Writing 
Method. 
Four Square Writing Method is more effective since it helps the 
students create their idea in each square to start writing and their write more 
systematically in making descriptive text. The researcher has conclusion of 
some implication as follow: 
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1. Four Square Writing Method can be applied to teach writing text for the 
eighth grade students in Junior High School. 
2. Four Square Writing Method makes the students more enjoyable, 
directed, and systematically in their writing text. 
3. Four Square Writing Method makes the students can create their idea in 
each square. 
4. The result of the study can be used by English teacher as a consideration 
in choosing a method to teach in learning process for the English 
teaching writing. 
 
C. Recommendation 
Related to the result of the study that there is significant difference of 
writing text achievement between the students who were taught by using 
Four Square Writing Method and the students who are taught by using 
Guided Writing, the researcher would like to give suggestion as follows: 
1. For the English Teacher 
Teaching English is not easy. So, the researcher makes the students 
interested in the subject lesson, the teacher should use interesting method to 
teach English because students still believe that learning English is difficult. 
The interesting method is expected to motivate the students in learning 
English process. The result of this research shows that Four Square Writing 
English is better than Guided Writing in teaching writing text. The teacher 
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should plan the time well. They should be careful in selecting method to 
teach writing.  
2. For the students 
The students should be active in teaching and learning process and do 
more practise in class or out of class. The students have to enrich the writing 
ability to understand what the content of the English context is. The students 
must have large idea and vocabulary to create their writing text. The 
researcher recommends to use Four Square Writing Method in teaching 
English to make students attracted to the teaching activities in the classroom 
and create active condition in the class. 
3. For the school  
The school should support the progression of students’ achievement 
by giving motivation to teacher and students. Besides that, the English 
teacher of SMP Muhammdiyah Al-Kautsar can use new and interesting 
method, such as Four Square Writing Method. 
4. For the researcher 
In this research, the researcher recognizes that this research is still far 
from perfectness. The researcher hopes that this result of the research can 
be reference in teaching writing text for other researchers in order to develop 
the further research in the same field of teaching writing needs to add other 
variables that influence to writing skill. 
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Appendix 1. Students’ Score List of Pre-test and Post-test  
Students’ Score List of Experimental Group (VIII Buya Hamka) 
No Name Post-test 
1 AT 68 
2 AMB 75 
3 ANH 68 
4 ARH 77 
5 BFT 74 
6 BAF 76 
7 CCAJ 82 
8 DIMA 82 
9 FFF 78 
10 FM 75 
11 FHRAP 83 
12 FMA 69 
13 HSF 80 
14 INR 83 
15 KFD 80 
16 KAZD 83 
17 KDAN 68 
18 LPU 74 
19 MKA 71 
20 MABA 83 
21 MNA 76 
22 MNAD 74 
23 NZNL 77 
24 NAZ 80 
25 NLA 78 
26 SA 71 
27 SAJ 74 
28 TAR 76 
29 UARH 76 
30 WFA 78 
  
  
Total 2288 
Mean 76.26 
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Students’ Score List of Control Group (VIII A.R Fahrudin) 
No Name Post-test 
1 AT 69 
2 AKF 71 
3 ATA 74 
4 BIU 70 
5 CAN 67 
6 DTU 64 
7 DFAF 79 
8 DFAH 77 
9 FDO 69 
10 FNA 62 
11 FKB 72 
12 HYEP 69 
13 HA 66 
14 IM 69 
15 MDR 72 
16 MDRA 67 
17 MIFH 72 
18 MIAW 76 
19 MMF 70 
20 MTR 74 
21 NEFF 62 
22 NS 69 
23 NN 70 
24 NITP 72 
25 NSAW 69 
26 ONP 74 
27 SS 72 
28 SNH 80 
29 SPA 78 
30 SKN 67 
31 SFEK 69 
32 TAR 76 
  
  
Total 2267 
Mean 70.84 
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Appendix 2. Calculate of Data 
1. The Data Result of Students’ Experimental Group 
No Pre-test Post-test 
1 68 81 
2 72 78 
3 70 74 
4 65 75 
5 52 73 
6 71 80 
7 65 83 
8 60 74 
9 65 68 
10 68 75 
11 71 75 
12 66 76 
13 78 82 
14 69 78 
15 63 75 
16 70 68 
17 63 75 
18 70 80 
19 75 78 
20 60 72 
21 70 82 
22 70 70 
23 71 79 
24 68 78 
25 69 80 
26 65 78 
27 69 79 
28 64 74 
29 66 75 
30 72 73 
Total 2025 2288 
Mean 67.5 76.26 
Median 68.5 75.5 
Variant 24.741 15.375 
SD 4.974 3.921 
Max 78 83 
Min 52 68 
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Case Processing Summary 
 Class  Cases 
Valid Missing Total 
N Percen
t 
N Percent N Percent 
Data_ 
Pretest 
Experimental 30 100,0% 0 0,0% 30 100,0% 
Control 32 100,0% 0 0,0% 32 100,0% 
 
Descriptives 
 Class Statistic Std. Error 
Data_ 
Pretest 
Experimental 
Mean 67,5000 ,90814 
95% Confidence 
Interval for Mean 
Lower Bound 65,6427  
Upper Bound 69,3573  
5% Trimmed Mean 67,6852  
Median 68,5000  
Variance 24,741  
Std. Deviation 4,97407  
Minimum 52,00  
Maximum 78,00  
Range 26,00  
Interquartile Range 5,25  
Skewness -,866 ,427 
Kurtosis 2,344 ,833 
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Case Processing Summary 
 Group Cases 
Valid Missing Total 
N Percent N Percent N Percent 
Data_ 
Postest 
Experimental 30 100,0% 0 0,0% 30 100,0% 
Control 32 100,0% 0 0,0% 32 100,0% 
 
Descriptives 
 Group Statistic Std. Error 
Data_ 
Postest 
Experimental 
Mean 76,2667 ,71588 
95% Confidence 
Interval for Mean 
Lower Bound 74,8025  
Upper Bound 77,7308  
5% Trimmed Mean 76,3704  
Median 75,5000  
Variance 15,375  
Std. Deviation 3,92106  
Minimum 68,00  
Maximum 83,00  
Range 15,00  
Interquartile Range 5,25  
Skewness -,343 ,427 
Kurtosis -,288 ,833 
 
2. The Data Result of Students’ Control Group 
No Pre-test Post-test 
1 68 69 
2 70 71 
3 61 74 
4 62 70 
5 70 67 
6 69 64 
7 67 79 
8 70 77 
9 60 69 
10 68 62 
11 58 72 
12 70 69 
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13 71 66 
14 65 69 
15 72 72 
16 72 67 
17 63 72 
18 71 76 
19 69 70 
20 70 74 
21 66 62 
22 71 69 
23 64 70 
24 69 72 
25 75 69 
26 66 74 
27 64 72 
28 64 80 
29 71 78 
30 65 67 
31 70 69 
32 68 76 
Total 2159 2267 
Mean 67.46 70.84 
Median 58.5 70.5 
Variant 15.612 19.104 
SD 3.951 4.370 
Max 75 80 
Min 58 62 
 
Case Processing Summary 
 Group Cases 
Valid Missing Total 
N Percent N Percent N Percent 
Data_ 
Pre-
test 
Experimental 30 100,0% 0 0,0% 30 100,0% 
Control 32 100,0% 0 0,0% 32 100,0% 
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Descriptives 
Data_ 
Pre-test 
Control 
Mean 67,4688 ,69848 
95% Confidence Interval 
for Mean 
Lower Bound 66,0442  
Upper Bound 68,8933  
5% Trimmed Mean 67,5972  
Median 68,5000  
Variance 15,612  
Std. Deviation 3,95119  
Minimum 58,00  
Maximum 75,00  
Range 17,00  
Interquartile Range 5,75  
Skewness -,587 ,414 
Kurtosis -,156 ,809 
 
Case Processing Summary 
 Group Cases 
Valid Missing Total 
N Percent N Percent N Percent 
Data_ 
Post-
test 
Experimental 30 100,0% 0 0,0% 30 100,0% 
Control 32 100,0% 0 0,0% 32 100,0% 
 
Descriptives 
 
 
Data_ 
Post-
test 
Control 
Mean 70,8438 ,77265 
95% Confidence Interval 
for Mean 
Lower Bound 69,2679  
Upper Bound 72,4196  
5% Trimmed Mean 70,8472  
Median 70,5000  
Variance 19,104  
Std. Deviation 4,37079  
Minimum 62,00  
Maximum 80,00  
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Range 18,00  
Interquartile Range 5,00  
Skewness -,026 ,414 
Kurtosis -,045 ,809 
 
 
A. Normality 
1. Normality Test of Pre-test in Experiment Group and Control Group 
No 
Pre-test 
Experimental 
Pre-test 
Control  
1 68 70 
2 72 68 
3 70 61 
4 65 58 
5 60 60 
6 60 69 
7 65 67 
8 71 70 
9 65 70 
10 68 68 
11 71 62 
12 66 70 
13 78 71 
14 69 65 
15 63 72 
16 70 72 
17 63 63 
18 70 71 
19 75 69 
20 52 70 
21 70 66 
22 71 71 
23 70 64 
24 68 69 
25 69 75 
26 65 66 
27 69 64 
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28 64 64 
29 66 71 
30 72 65 
31   
  
70 
32 68 
 
Tests of Normality 
 Group Kolmogorov-Smirnova Shapiro-Wilk 
Statistic df Sig. Statistic Df Sig. 
Data_ 
Pretest 
Experimental ,140 30 ,138 ,938 30 ,083 
Control ,151 32 ,062 ,951 32 ,156 
 
 
2. Normality Test of Post-test in Experiment Group and Control Group 
No 
Post-test 
Experimental 
Post-test 
Control 
1 81 69 
2 78 71 
3 74 74 
4 75 70 
5 73 67 
6 80 64 
7 75 79 
8 74 77 
9 70 69 
10 75 62 
11 75 62 
12 76 69 
13 82 66 
14 78 69 
15 75 73 
16 68 67 
17 75 72 
18 80 76 
19 78 70 
20 72 74 
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21 82 72 
22 78 69 
23 79 74 
24 78 72 
25 80 69 
26 68 74 
27 79 72 
28 74 80 
29 83 73 
30 73 67 
31   
  
69 
32 76 
 
 
 
Tests of Normality 
 
 Group Kolmogorov-Smirnova Shapiro-Wilk 
Statisti
c 
Df Sig. Statistic Df Sig. 
Data_ 
Postest 
Experimental ,137 30 ,154 ,961 30 ,331 
Control ,118 32 ,200 ,977 32 ,707 
 
 
B. Homogeneity Test 
1. Homogeneity Test of Pre-test Experimental and Control Group 
 
a. Homogeneity Pre-test Experimental Group 
Test of Homogeneity of Variances 
Experimental 
Levene Statistic df1 df2 Sig. 
,498a 7 15 ,822 
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b. Homogeneity Pre-test Control Group 
Test of Homogeneity of Variances 
Control 
Levene 
Statistic 
df1 df2 Sig. 
2,074a 8 17 ,098 
 
2. Homogeneity Test of Post-test Experimental and Control Group 
a. Homogeneity Post-test Experimental Group 
Test of Homogeneity of Variances 
Experimental 
Levene 
Statistic 
df1 df2 Sig. 
,980a 6 16 ,470 
 
b. Homogeneity of Post-test Control 
Test of Homogeneity of Variances 
Control 
Levene 
Statistic 
df1 df2 Sig. 
2,097a 7 17 ,101 
 
C. T-Test 
1. Mean of Pre-test and Post-test Individual Students (Experimental 
Group) 
2. N
o 
Name Pre-
test 
Post-
test 
Mea
n 
1 AT 68 81 74.5 
2 AMB 72 78 75 
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3 ANH 70 74 72 
4 ARH 65 75 70 
5 BFT 52 73 62.5 
6 BAF 71 80 75.5 
7 CCAJ 65 83 74 
8 DIM 60 74 67 
9 FFF 65 68 66.5 
10 FM 68 75 71.5 
11 FHRAP 71 75 73 
12 FMA 66 76 71 
13 HSF 78 82 80 
14 INR 69 78 73.5 
15 KFD 63 75 69 
16 KAZD 70 68 69 
17 KDAN 63 75 69 
18 LPU 70 80 75 
19 MKA 75 78 76.5 
20 MABA 60 72 66 
21 MNA 70 82 76 
22 MNAD 70 70 70 
23 NZNL 71 79 75 
24 NAZ 68 78 73 
25 NLA 69 80 74.5 
26 SA 65 78 71.5 
27 SCA 69 79 74 
28 SAJ 64 74 69 
29 TAR 66 75 71.5 
30 UARH 72 73 72.5 
  
  
Total 2025 2288   
  Mean 67.5 76.26 
 
2.   Mean of Pre-test and Post-test Individual Students (Control Group) 
No Name Pre-test Post-test Mean  
1 AT 68 69 68.5 
2 AKF 70 71 70.5 
3 AT 61 74 67.5 
4 BIU 62 70 66 
5 CAN 70 67 68.5 
6 DTU 69 64 66.5 
7 DFAF 67 79 73 
8 DFAH 70 77 73.5 
9 FDO 60 69 64.5 
10 FNA 68 62 65 
11 FKB 58 72 65 
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12 HYEP 70 69 69.5 
13 HA 71 66 68.5 
14 IM 65 69 67 
15 MDR 72 72 72 
16 MDRA 72 67 69.5 
17 MIFH 63 72 67.5 
18 MIAW 71 76 73.5 
19 MMF 69 70 69.5 
20 MTR 70 74 72 
21 NEFF 66 62 64 
22 NS 71 69 70 
23 NN 64 70 67 
24 NITP 69 72 70.5 
25 NSAW 75 69 72 
26 ONP 66 74 70 
27 SS 64 72 68 
28 SNH 64 80 72 
29 SPA 71 78 74.5 
30 SKN 65 67 66 
31 SFEK 70 69 69.5 
32 TAR 68 76 72 
  
  
Total 2159 2267   
  Mean 67.46 70.84 
 
3. Data T-test 
T-test 
 Levene's Test for Equality of 
Variances 
t-test for Equality of 
Means 
F Sig. t Df 
H
a
s
i
l 
Equal variances assumed 1,765 ,189 3,255 60 
Equal variances not assumed 
  
3,232 55,479 
 
 
 
 
 
 t-test for Equality of Means 
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Sig. (2-
tailed) 
Mean 
Difference 
Std. Error 
Difference 
95% 
Confidence 
Interval of the 
Difference 
Lower 
H
a
s
i
l 
Equal variances assumed ,002 2,72708 ,83778 1,05128 
Equal variances not 
assumed 
,002 2,72708 ,84389 1,03622 
 
 
 t-test for Equality of Means 
95% Confidence Interval of 
the Difference 
Upper 
Hasil 
Equal variances assumed 4,40289 
Equal variances not assumed 4,41794 
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Appendix 4. Lesson Plan Experimental and Control Group 
 
RENCANA PELAKSANAAN PEMBELAJARAN 
(RPP) 
Sekolah                                : SMP Muhammadiyah Al-Kautsar Kartasura 
Mata Pelajaran                     : Bahasa Inggris 
Kelas                       : VIII  Buya Hamka (Experimental Group) 
Materi Pokok                        : Teks descriptive lisan dan tulis, sederhana, tentang 
orang, tempat wisata, dan bangunan bersejarah 
Alokasi Waktu                      : 2 x 40 menit 
 
A. Kompetensi Inti : 
KI I      : Menghargai dan menghayatiajaran agama yang dianutnya 
KI 2      : Menghargai dan menghayati perilaku jujur, disiplin,tanggung 
jawab,peduli (toleransi,gotongroyong),santun,percaya diri dalam berinteraksi 
secara efektif dengan lingkungan sosial dan alam dalam jangkauan. 
KI 3      :Memahami dan menerapkan pengetahuan (faktual,konseptualdan 
prosedural) berdasarkan rasa ingin tahunya tentang ilmu 
pengetahuan,teknologi,seni,budaya terkait fenomena dan kejadian tampak 
mata. 
KI 4     :Mengolah,menyaji dan menalar dalam ranah konkrit 
(menulis,membaca,menghitung,menggambar dan mengarang) sesuai dengan 
yang dipelajari di sekolah dan sumber lain yang sama dengan sudut 
pandang/teori. 
 
B. Kompetensi Dasar dan Indikator 
  
No. Kompetensi Dasar Indikator 
 1.1 mensyukuri kesempatan 
dapat mempelajari Bahasa 
1.1.1 siswa menjawab salam dari 
guru 
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inggris sebagai Bahasa 
pengantar komunikasi 
internasional yang diwujudkan 
dalam semangat belajar 
1.1.2 siswa berdoa sebelum 
pelajaran dimulai 
1.1.3 siswa menunjukan rasa 
syukur atas anugrah Tuhan akan 
keberadaan bahaa inggris sebagai 
Bahasa pengantar komunikasi 
internasional 
 2.3 menunjukan sikap 
tanggungjawab, peduli, 
kerjasama, dan cinta damai, 
dalam melaksanakan 
komunikasi fungsional 
2.2.1 siswa menunjukan sikap 
tanggungjawab dalam 
melaksanakan komunikasi 
fungsional dengan teman dan guru 
2.2.2siswa menunjukan sikap 
peduli dan kerjasama dalam 
melaksanakan komunikasi 
fungsional dengan teman 
2.2.3 siswa menunjukan sikap 
cintai damai dalam setiap 
perkataan dan menjaga kondisi 
kelas 
2.2.4 siswa menunjukan kompetisi 
yang sehat 
 3.7 menganalisis fungsi social, 
struktur teks, dan unsur 
kebahasaa pada teks descriptive 
tentang orang, tempat wisata, 
dan bangunan bersejarah 
3.7.1 mengidentifikasi fungsi 
social Present tense dan responnya 
3.7.2 mengidentifikasi struktue 
teks yang menggunakan present 
tense 
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terkenal, sesuai konteks 
penggunaannya. 
3.7.3 mengidentifikasi struktue 
teks yang menggunakan present 
tense dan mengecek pemahaman 
dan responnya 
3.7.4 mengidentifikasi struktue 
teks yang menggunakan present 
tense dalam teks descriptive 
3.7.5 mengidentifikasi unsur 
kebahasaan pada present tense 
3.7.6 siswa memahami 
penggunaan present tense dalam 
mendiskripsikan orang, tempat 
wisata, dan bangunan bersejarah 
terkenal dengan unsur kebahasaan 
yang benar dan sesuai konteks 
 4.8 menangkap makna dalam 
teks descriptive lisan dan tulis 
sederhana 
4.8.1 siswa dapat mengetahui 
makna yang terkandung dalam 
teks descriptive 
4.8.2 siswa dapat mengetahui 
unsur-unsur Bahasa yang terdapat 
dalam descriptive teks 
4.8.3 siswa dapat mengetahui 
perbedaan teks descriptive dengan 
teks lainnya 
 4.9 menyunting teks descriptive 
lisan dan tulis sederhana dan 
bagunan bersejarah terkenal, 
4.9.1 siswa dapat meniru contoh 
teks secara terbimbing dengan 
memperhatikan fungsi social, 
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dengan memperhatikan fungsi 
social, struktur teks, dan unsur 
kebahasaan yang benar sesuai 
konteks 
structure teks, dan unsur 
kebahasaan yang benar 
4.9.2 siswa dapat menyunting teks 
descriptive dengan kalimatnya 
sendiri dengan structure teks dan 
kebahasaan yang benar 
4.9.3 siswa dapat mengelompokan 
teks descriptive sesui dengan 
fungsi social 
 4.10 menyusun teks descriptive 
lisan dan tulis sederhana 
tentang orang, tempat wisata, 
dan bagunan bersejarah 
terkenal, dengan 
memperhatikan tujuan, structure 
teks, dan unsur kebahasaan, 
secara benar dan sesuai dengan 
konteks. 
4.10.1 siswa dapat membuat dan 
menyusun teks descriptive tentang 
orang, tempat wisata, dan 
bangunan bersejarah terkenal, 
dengan memperhatikan tujuan, 
structur teks sesuai dengan 
konteks 
4.10.2 siswa dapat 
mendiskripsikan tentang orang, 
tempat wisata, dan bangunan 
bersejarah terkenal sesuai dengan 
pengalaman. 
 
C. Materi Pembelajaran 
Teks lisan dan tulis untuk menyatakan dan menanyakan tentang unsure 
kebahasaan dan struktur teks pada teks descriptive. 
D. Metode Pembelajaran 
Four Square Writing Method 
E. Media,AlatdansumberPembelajaran 
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1.   Media                             : worksheet,gambar,four square (graphic 
organization) 
F. Langkah – langkah Kegiatan Pembelajaran 
1. Pertemuan Kesatu 
Fase Kegiatan Pembelajaran Waktu 
Pendahuluan a. Siswa merespon salam dan sapaan dari peneliti 
b. Siswa membaca “basmallah” sebelum memulai 
kegiatan dan memberikan absent 
c. Siswa merespon pertanyaan peneliti tentang materi 
yang diajarkan mengenai descriptive teks 
10’ 
Kegiatan Inti a. Observing 
• Peneliti memberi rangsangan kepada siswa 
dengan bertanya tentang descriptive text dan 
meminta salah satu dari mereka untuk 
menjelaskan 
• Siswa yang lain memperhatikan penjelasan yang 
disampaikan oleh temannya 
• Peneliti membimbing siswa untuk menganalisis 
fungsi social, structure teks, dan unsur 
kebahsaan dalam sebuah teks descriptive 
b. Questioning 
• Peneliti merangsang siswa untuk menanyakan 
struktur teks, dan unsur kebahasaan 
• Peneliti merangsang siswa agar bertanya tentang 
perbedaan teks descriptive dengan teks laiinya. 
c. Exploring 
• Siswa membaca teks descriptiveyang diberikan 
oleh peneliti 
15’ 
 
 
 
 
 
 
15’ 
 
 
15’ 
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• Siswa berlatih menganalisis fungsi social, 
struktur teks dan unsur kebahasaan dalam teks 
descriptive 
• Siswa mengamati structure teks descriptive 
dalam contoh yang diberikan peneliti 
d. Associating 
• Siswa berlatih mengalisis teks descriptive dan 
membedakannya dengan teks descriptive laiinya 
• Siswa menganalisis fungsi social, structure teks 
dan unsur kebahasaannya 
e. Communicating 
• Siswa menyampaikan informasi fungsi social, 
struktur dan unsur kebahasaan yang ditemukan 
setelah membaca dan menyusun teks descriptive 
• Peneliti dan siswa membahas unsur kabahsaan 
dan struktu yang ada dalam teks descriptive 
• Peneliti membahas pengguanaan graphic 
organization dalam four square writing method 
 
 
 
15’ 
 
 
15’ 
Penutup  a. Peneliti membimbing siswa dalam menyimpulkan 
materi yang telah diajarkan 
b. Siswa melakukan refleksi terhadap kegiatan yang 
sudah dilakukan 
c. Siswa membaca “hamdallah” menjawab salam 
penutup dari peneliti 
5’ 
 
2. Pertemuan Kedua 
Fase Kegiatan Pembelajaran Waktu 
Pendahuluan a. Siswa merespon salam dan sapaan dari peneliti 
b. Siswa membaca “basmallah” sebelum memulai 
kegiatan dan memberikan absent 
10’ 
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c. Siswa merespon pertanyaan peneliti tentang materi 
yang diajarkan mengenai descriptive teks 
Kegiatan Inti a. Observing 
• Peneliti memberi rangsangan kepada siswa 
dengan bertanya tentang descriptive text dan 
meminta salah satu dari mereka untuk 
menjelaskan 
• Siswa yang lain memperhatikan penjelasan yang 
disampaikan oleh temannya 
• Siswa mengamati fungsi social, struktur teks, 
dan unsur kebahasaan dalam teks descriptive 
yang disampaikan oleh peneliti 
b. Questioning 
• Peneliti merangsang siswa untuk menanyakan 
struktur teks, dan unsur kebahasaan 
• Peneliti merangsang siswa agar bertanya tentang 
perbedaan teks descriptive dengan teks laiinya. 
c. Exploring 
• Siswa membuat teks descriptive tentang sahabat 
atau guru favorite di sekolah dengan 
menggunakan graphic organizer four square  
d. Associating 
• Siswa menganalisis fungsi social, structure teks 
dan unsur kebahasaannya dalam teks descriptive 
yang telah mereka buat 
• Siswa mencari kosa kata yang belum mereka 
pahami 
e. Communicating 
• Siswa menyampaikan hasil descriptive mereka 
dan teman laiinya menyimak 
15’ 
 
 
 
 
 
 
15’ 
 
 
 
15’ 
 
15’ 
 
 
 
15’ 
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Penutup  a. Peneliti membimbing siswa dalam menyimpulkan 
materi yang telah diajarkan 
b. Siswa melakukan refleksi terhadap kegiatan yang 
sudah dilakukan 
c. Siswa membaca “hamdallah” menjawab salam 
penutup dari peneliti 
5’ 
 
3. Pertemuan Ketiga 
Fase Kegiatan Pembelajaran Waktu 
Pendahuluan a. Siswa merespon salam dan sapaan dari peneliti 
b. Siswa membaca “basmallah” sebelum memulai 
kegiatan dan memberikan absent 
c. Siswa merespon pertanyaan peneliti tentang materi 
yang diajarkan mengenai descriptive teks 
10’ 
Kegiatan Inti a. Observing 
• Peneliti meminta salah satu siswa membacakan 
teks descriptive yang mereka tulis didalam 
graphic organization four square 
• Siswa yang lain memperhatikan dan mengamati 
struktur teks, dan unsur kebahasaan 
b. Questioning 
• Peneliti merangsang siswa untuk menanyakan 
tentang fungsi social, struktur teks, dan unsur 
kebahasaan dalam teks descriptive yang telah 
disampaikan temannya 
• Siswa bertanya tentang beberapa arti kosakata 
yang ada dalam teks descriptive yang 
disampaikan oleh temannya. 
 
 
15’ 
 
 
 
15’ 
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c. Exploring 
• Siswa membentuk kelompok terdiri dari 5-6 
orang 
d. Associating 
• Siswa berkelompok mencoba berdiskusi dan 
membuat teks descriptive tentang tempat wisata 
di Indonesia  
• Siswa berkelompok menganalisis fungsi social, 
dan unsur kebahasaan dalam teks descriptive 
yang telah diberikan oleh penelitu 
e. Communicating 
• Siswa membandingkan dengan pekerjaan 
kelompoknya dengan kelompok lain 
• Peneliti mengawasi dan membernarkan jika ada 
yang di nilai salah dalam hasil diskusinya 
15’ 
 
15’ 
 
 
 
 
15’ 
 
Penutup  a. Peneliti membimbing siswa dalam menyimpulkan 
materi yang telah diajarkan 
b. Siswa melakukan refleksi terhadap kegiatan yang 
sudah dilakukan 
c. Siswa membaca “hamdallah” menjawab salam 
penutup dari peneliti 
5’ 
 
4. Pertemuan Keempat 
Fase Kegiatan Pembelajaran Waktu 
Pendahuluan a. Siswa merespon salam dan sapaan dari peneliti 
b. Siswa membaca “basmallah” sebelum memulai 
kegiatan dan memberikan absent 
c. Siswa merespon pertanyaan peneliti tentang materi 
yang diajarkan mengenai descriptive teks 
10’ 
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Kegiatan Inti a. Observing 
• Peneliti merangsang siswa dengan bertanya 
materi-materi yang telah dismapaikan 
• Siswa membuka ulang materi yang telah mereka 
pelajari dan mereview ulang materi-materi yang 
telah diajarkan 
b. Questioning 
• Siswa bertanya jawab tentang materi-materi 
yang belom mereka pahami dnegan teman 
sekelas atau dengan peneliti 
c. Exploring 
• Peneliti memberikan hasil graphic organization 
four square yang mereka buat secara 
berkelompok 
d. Associating 
• Peneliti meminta menukarkan hasil descriptive 
graphic organization four square dengan 
kelompok lainnya 
e. Communicating 
• Siswa membandingkan dan menyimpula]kan 
perbedaan yang mereka descripsikan walaupun 
dengan tema yang sama 
15’ 
 
 
 
15’ 
 
 
15’ 
 
 
15’ 
 
 
15’ 
Penutup  a. Siswa Bersama Peneliti menyimpulkan 
pembelajaran dan mereview keuntungan 
menggunakan graphic organization 
b. Siswa melakukan refleksi terhadap kegiatan yang 
sudah dilakukan 
c. Siswa membaca “hamdallah” menjawab salam 
penutup dari peneliti 
5’ 
 
 
  119 
 
G. Evaluasi 
Choose the one of pictures then write down a paragraph of descriptive text! 
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RENCANA PELAKSANAAN PEMBELAJARAN 
(RPP) 
Sekolah                                : SMP Muhammadiyah Al-Kautsar Kartasura 
Mata Pelajaran                     : Bahasa Inggris 
Kelas                       : VIII A.R Fahrudin (Control Group) 
Materi Pokok                        : Teks descriptive lisan dan tulis, sederhana, tentang 
orang, tempat wisata, dan bangunan bersejarah 
Alokasi Waktu                      : 2 x 40 menit 
 
C. Kompetensi Inti : 
KI I      : Menghargai dan menghayatiajaran agama yang dianutnya 
KI 2      : Menghargai dan menghayati perilaku jujur, disiplin,tanggung 
jawab,peduli (toleransi,gotongroyong),santun,percaya diri dalam berinteraksi 
secara efektif dengan lingkungan sosial dan alam dalam jangkauan. 
KI 3      :Memahami dan menerapkan pengetahuan (faktual,konseptualdan 
prosedural) berdasarkan rasa ingin tahunya tentang ilmu 
pengetahuan,teknologi,seni,budaya terkait fenomena dan kejadian tampak 
mata. 
KI 4     :Mengolah,menyaji dan menalar dalam ranah konkrit 
(menulis,membaca,menghitung,menggambar dan mengarang) sesuai dengan 
yang dipelajari di sekolah dan sumber lain yang sama dengan sudut 
pandang/teori. 
 
D. Kompetensi Dasar dan Indikator 
  
No. Kompetensi Dasar Indikator 
 1.1 mensyukuri kesempatan 
dapat mempelajari Bahasa 
inggris sebagai Bahasa 
pengantar komunikasi 
1.1.1 siswa menjawab salam dari 
guru 
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internasional yang diwujudkan 
dalam semangat belajar 
1.1.2 siswa berdoa sebelum 
pelajaran dimulai 
1.1.3 siswa menunjukan rasa 
syukur atas anugrah Tuhan akan 
keberadaan bahaa inggris sebagai 
Bahasa pengantar komunikasi 
internasional 
 2.3 menunjukan sikap 
tanggungjawab, peduli, 
kerjasama, dan cinta damai, 
dalam melaksanakan 
komunikasi fungsional 
2.2.1 siswa menunjukan sikap 
tanggungjawab dalam 
melaksanakan komunikasi 
fungsional dengan teman dan guru 
2.2.2siswa menunjukan sikap 
peduli dan kerjasama dalam 
melaksanakan komunikasi 
fungsional dengan teman 
2.2.3 siswa menunjukan sikap 
cintai damai dalam setiap 
perkataan dan menjaga kondisi 
kelas 
2.2.4 siswa menunjukan kompetisi 
yang sehat 
 3.7 menganalisis fungsi social, 
struktur teks, dan unsur 
kebahasaa pada teks descriptive 
tentang orang, tempat wisata, 
dan bangunan bersejarah 
3.7.1 mengidentifikasi fungsi 
social Present tense dan responnya 
3.7.2 mengidentifikasi struktue 
teks yang menggunakan present 
tense 
  123 
 
terkenal, sesuai konteks 
penggunaannya. 
3.7.3 mengidentifikasi struktue 
teks yang menggunakan present 
tense dan mengecek pemahaman 
dan responnya 
3.7.4 mengidentifikasi struktue 
teks yang menggunakan present 
tense dalam teks descriptive 
3.7.5 mengidentifikasi unsur 
kebahasaan pada present tense 
3.7.6 siswa memahami 
penggunaan present tense dalam 
mendiskripsikan orang, tempat 
wisata, dan bangunan bersejarah 
terkenal dengan unsur kebahasaan 
yang benar dan sesuai konteks 
 4.8 menangkap makna dalam 
teks descriptive lisan dan tulis 
sederhana 
4.8.1 siswa dapat mengetahui 
makna yang terkandung dalam 
teks descriptive 
4.8.2 siswa dapat mengetahui 
unsur-unsur Bahasa yang terdapat 
dalam descriptive teks 
4.8.3 siswa dapat mengetahui 
perbedaan teks descriptive dengan 
teks lainnya 
 4.9 menyunting teks descriptive 
lisan dan tulis sederhana dan 
bagunan bersejarah terkenal, 
4.9.1 siswa dapat meniru contoh 
teks secara terbimbing dengan 
memperhatikan fungsi social, 
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dengan memperhatikan fungsi 
social, struktur teks, dan unsur 
kebahasaan yang benar sesuai 
konteks 
structure teks, dan unsur 
kebahasaan yang benar 
4.9.2 siswa dapat menyunting teks 
descriptive dengan kalimatnya 
sendiri dengan structure teks dan 
kebahasaan yang benar 
4.9.3 siswa dapat mengelompokan 
teks descriptive sesui dengan 
fungsi social 
 4.10 menyusun teks descriptive 
lisan dan tulis sederhana 
tentang orang, tempat wisata, 
dan bagunan bersejarah 
terkenal, dengan 
memperhatikan tujuan, structure 
teks, dan unsur kebahasaan, 
secara benar dan sesuai dengan 
konteks. 
4.10.1 siswa dapat membuat dan 
menyusun teks descriptive tentang 
orang, tempat wisata, dan 
bangunan bersejarah terkenal, 
dengan memperhatikan tujuan, 
structur teks sesuai dengan 
konteks 
4.10.2 siswa dapat 
mendiskripsikan tentang orang, 
tempat wisata, dan bangunan 
bersejarah terkenal sesuai dengan 
pengalaman. 
 
C. Materi Pembelajaran 
Teks lisan dan tulis untuk menyatakan dan menanyakan tentang unsure 
kebahasaan dan struktur teks pada teks descriptive. 
D. Metode Pembelajaran 
Guided Writing 
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E. Media,AlatdansumberPembelajaran 
1.   Media                             : worksheet,gambar “ 
F. Langkah – langkah Kegiatan Pembelajaran 
1. Pertemuan Kesatu 
Fase Kegiatan Pembelajaran Waktu 
Pendahuluan a. Siswa merespon salam dan sapaan dari peneliti 
b. Siswa membaca “basmallah” sebelum memulai 
kegiatan dan memberikan absent 
c. Siswa merespon pertanyaan peneliti tentang materi 
yang diajarkan mengenai descriptive teks 
10’ 
Kegiatan Inti a. Observing 
• Peneliti memberi rangsangan kepada siswa 
dengan bertanya tentang descriptive text dan 
meminta salah satu dari mereka untuk 
menjelaskan 
• Siswa yang lain memperhatikan penjelasan yang 
disampaikan oleh temannya 
• Peneliti membimbing siswa untuk menganalisis 
fungsi social, structure teks, dan unsur 
kebahsaan dalam sebuah teks descriptive 
b. Questioning 
• Peneliti merangsang siswa untuk menanyakan 
struktur teks, dan unsur kebahasaan 
• Peneliti merangsang siswa agar bertanya tentang 
perbedaan teks descriptive dengan teks laiinya. 
c. Exploring 
• Siswa membaca teks descriptiveyang diberikan 
oleh peneliti 
15’ 
 
 
 
 
 
 
15’ 
 
 
 
15’ 
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• Siswa berlatih menganalisis fungsi social, 
struktur teks dan unsur kebahasaan dalam teks 
descriptive 
• Siswa mengamati structure teks descriptive 
dalam contoh yang diberikan peneliti 
d. Associating 
• Siswa berlatih mengalisis teks descriptive dan 
membedakannya dengan teks descriptive laiinya 
• Siswa menganalisis fungsi social, structure teks 
dan unsur kebahasaannya 
e. Communicating 
• Siswa menyampaikan informasi fungsi social, 
struktur dan unsur kebahasaan yang ditemukan 
setelah membaca dan menyusun teks descriptive 
• Peneliti dan siswa membahas unsur kabahsaan 
dan struktu yang ada dalam teks descriptive 
 
 
 
 
15’ 
 
 
15’ 
Penutup  a. Peneliti membimbing siswa dalam menyimpulkan 
materi yang telah diajarkan 
b. Siswa melakukan refleksi terhadap kegiatan yang 
sudah dilakukan 
c. Peneliti memberikn tugas kepada siswa untuk 
membuat descriptive teks 
d. Siswa membaca “hamdallah” menjawab salam 
penutup dari peneliti 
5’ 
 
2. Pertemuan Kedua 
Fase Kegiatan Pembelajaran Waktu 
Pendahuluan a. Siswa merespon salam dan sapaan dari peneliti 
b. Siswa membaca “basmallah” sebelum memulai 
kegiatan dan memberikan absent 
10’ 
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c. Siswa merespon pertanyaan peneliti tentang materi 
yang diajarkan mengenai descriptive teks 
Kegiatan Inti a. Observing 
• Siswa mengamati fungsi social, struktur teks, 
dan unsur kebahasaan dalam teks descriptive 
yang disampaikan oleh peneliti 
b. Questioning 
• Peneliti merangsang siswa untuk menanyakan 
struktur teks, dan unsur kebahasaan 
• Peneliti merangsang siswa agar bertanya tentang 
perbedaan teks descriptive dengan teks laiinya. 
c. Exploring 
• Siswa membuat teks descriptive tentang sahabat 
atau guru favorite di sekolah 
d. Associating 
• Siswa menganalisis fungsi social, structure teks 
dan unsur kebahasaannya dalam teks descriptive 
yang telah mereka buat 
e. Communicating 
• Siswa menyampaikan hasil descriptive mereka 
dan teman laiinya menyimak 
15’ 
 
 
15’ 
 
 
 
15’ 
 
15’ 
 
15’ 
 
Penutup  a. Peneliti membimbing siswa dalam menyimpulkan 
materi yang telah diajarkan 
b. Siswa melakukan refleksi terhadap kegiatan yang 
sudah dilakukan 
c. Peneliti memberikn tugas kepada siswa untuk 
membuat teks descriptive dengan gambar yang telah 
ditentukan oleh peneliti dan membuat clue/list setiap 
paragraph 
5’ 
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d. Siswa membaca “hamdallah” menjawab salam 
penutup dari peneliti 
 
3. Pertemuan Ketiga 
Fase Kegiatan Pembelajaran Waktu 
Pendahuluan a. Siswa merespon salam dan sapaan dari peneliti 
b. Siswa membaca “basmallah” sebelum memulai 
kegiatan dan memberikan absent 
c. Siswa merespon pertanyaan peneliti tentang materi 
yang diajarkan mengenai descriptive teks 
10’ 
Kegiatan Inti a. Observing 
• Peneliti meminta salah satu siswa membacakan 
teks descriptive yang mereka buat 
• Siswa yang lain memperhatikan dan mengamati 
struktur teks, dan unsur kebahasaan 
b. Questioning 
• Peneliti merangsang siswa untuk menanyakan 
tentang fungsi social, struktur teks, dan unsur 
kebahasaan dalam teks descriptive yang telah 
disampaikan temannya 
c. Exploring 
• Siswa memberikan gambar 
• Siswa mengamati gambar dan berlatih 
mendescripsikan 
d. Associating 
• Siswa membandingkan struktur teks, dan unsur 
kebahasaan hadil deskripsinya dengan materi 
struktur teks dan unsur kebahsaan descriptive 
teks yang telah mereka pelajari  
 
15’ 
 
 
 
15’ 
 
 
15’ 
 
 
15’ 
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e. Communicating 
• Siswa maju kedepan untuk menuliskan hasil 
descripsinya secara individu 
15’ 
Penutup  a. Peneliti membimbing siswa dalam menyimpulkan 
materi yang telah diajarkan 
b. Siswa melakukan refleksi terhadap kegiatan yang 
sudah dilakukan 
c. Siswa membaca “hamdallah” menjawab salam 
penutup dari peneliti 
5’ 
 
4. Pertemuan Keempat 
Fase Kegiatan Pembelajaran Waktu 
Pendahuluan a. Siswa merespon salam dan sapaan dari peneliti 
b. Siswa membaca “basmallah” sebelum memulai 
kegiatan dan memberikan absent 
c. Siswa merespon pertanyaan peneliti tentang materi 
yang diajarkan mengenai descriptive teks 
10’ 
Kegiatan Inti a. Observing 
• Peneliti merangsang siswa dengan bertanya 
materi-materi yang telah dismapaikan 
• Siswa membuka ulang materi yang telah mereka 
pelajari dan mereview ulang materi-materi yang 
telah diajarkan 
b. Questioning 
• Siswa bertanya jawab tentang materi-materi 
yang belom mereka pahami dnegan teman 
sekelas atau dengan peneliti 
c. Exploring 
• Peneliti memberikan gambar yang berbeda 
kepada siswa  
15’ 
 
 
 
 
15’ 
 
15’ 
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d. Associating 
• Peneliti meminta untuk membentuk kelompok 5 
kelompok terdiri dari 5 sampai 6 orang 
• Perkelompok mendapatkan 1 gambar yang 
berbeda dengan kelompok laiinya 
• Setiap kelompok mendiskripsikan gambar yang 
telah diberikan peneliti dan di diskusikan 
dengan kelompoknya 
e. Communicating 
• Perkelompok maju kedepan membacakan hasil 
diskusinya 
15’ 
 
 
 
 
 
15’ 
Penutup  a. Siswa Bersama Peneliti menyimpulkan 
pembelajaran 
b. Siswa melakukan refleksi terhadap kegiatan yang 
sudah dilakukan 
c. Siswa membaca “hamdallah” menjawab salam 
penutup dari peneliti 
5’ 
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G. Evaluasi 
Choose the one of pictures then write down a paragraph of descriptive text! 
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Appendix 5. The Instrument of Writing Test 
Pre-test 
Name : 
Class : 
No     : 
 
A. Please write 3 paragraphs of descriptive text about your favourite person 
(can be your best friend, your favourite teacher, your idol, or another 
person)! 
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Post-test 
Name : 
Class : 
No     : 
 
A. Please write 3 paragraphs of descriptive text about your favourite animal or 
your favourite place (can be your favourite tourist attraction, restaurant, or 
another favourite place)! 
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Appendix 6. Readability 
No NAMA 
Nilai 
Jumlah 1 2 3 
 1 ANA 1 1 0 2 
 2 BPB 1 1 1 3 
 3 BPD 1 1 1 3 
 4 DKKF 1 1 1 3 
 5 HBNI 1 1 1 3 
 6 HA 1 1 1 3 
 7 HS 1 0 1 2 
 8 IAL 1 1 1 3 
 9 IMP 1 1 1 3 
 10 MGAW 1 1 1 3 
 11 MWRA 1 1 1 3 
 12 MHA 1 1 1 3 
 13 MNSA 1 1 1 3 
 14 MAA 1 1 1 3 
 15 MRA 1 1 0 2 
 16 NK 1 1 1 3 
 17 NBA 1 1 1 3 
 18 NS 1 1 1 3 
 19 NAS 1 1 1 3 
 20 TPR 1 1 1 3 
 21 VWN 1 1 1 3 
 22 WNAA 1 1 1 3 
 23 YAT 1 1 1 3 
 24 YSN 1 1 1 3 
Jumlah 24 23 22 69 
Persentase 100% 96% 92% 96% 
 
The Students result of question instruction try out is 96%. So, the test is 
READABALE. 
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Appendix 7. The Example of Students Answer in Pre-test and Post-test 
Experimental Group 
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Appendix 8. The Example of Students Answer in Pre-test and Post-test 
Control Group 
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Appendix 10. The Permission Letters 
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